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ABSTRACT ' ' ' ^ 

N The priiary purpose of the field tested unit is to 

assist the Instructor in giving specific training in the area of 
self -awareness to the special, education student. The rationale for a 
career education-special education prograi is discussed, followed by * 
a project overview. Edch of the six units (physical self, eaotional 
self, faiilial self, social self, occupational ^elf, and a 
calilnation activity unit) axe preseti^ed in tens of specific C ^ 
behavioral objectives. Introducing each unit is a general description 
of the unit goals, objectives, purpose, ap^proxiiate^ teaching tiie^ 
suggested groupings, and evaluation suggestions. Each lesson vithin a 
unit, is gcfared to.one of the, unit's objectives. The goals, ' 
performance objectives, resources required, instructor preparation 
tasks, instructional procedures, lesson introductions, developmental 
activities, and lesson suinaries are provided for eacl^ lesson. 
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Studies over the past five years within Arizona shw parents as -the y 
most influential sources of the student's occupatibnal and educational 
choices. Because of pare^it influence and the community interest in 
career education, it. is strongly recommended that the content of this, 
unit be reviewed with parent advisory groups. 



■r 

.1 



. ER?C. , 



004 



SPECIAL EDUCATION ' • 

^^his instrirctlonal unit,, which^relates to the Arizona 'Career 
Educatlori (^tcomes^ has been field tested in the State of > . • ^ 
Ariz9nav A detailed Report of the field test results is 
available upon request •'^ 

This unit Is a suggested procedure. Puture users of the unit 
should review the^^-unlt In Its entirety paying particular. . ^ * 
attention to the content of each activity and nojplng when, 
during their teaching year,. It Is best to- be taught: Peel free 
t6 a^apt It to meet the needs of your particular students ^nd- 
situation / ' • • ' " , 

The following are suggestions made by the, field test teachers 

Unit 1: 'Physical Self ^» . ^ ^ , - ' ^ 

1. Expand or develop .vfhlts to^cover the body, e.g., orgaris, 
blood, skin, etc. 

2. Identifying body parts can be done by matching- drawA , 
figures .with articles of clotlil^g, e.g.", sweate^rs for arms 
pants -for legs. 

3. Head should be taught s*epa2?»ately /to iearn facial features.' 

4. Make jointed figures from oak tag^ using paper fasteners- . • 
at joints, to use with "bending" ' games T"I bend my * ^ 
wrists, knees, etc.") ' >^ , 

* 

5. Floor pressing: whll'e lying on the floor .children tou^ i . 
floor with particular part of their body as directed, e.g, 
press head against floor, press foot against floor, 

6'. Dexterity .exercises nje'eded, e.c, ^^openlpg and closing 
cl9thes pins, cutting, coloring, dropping clothes pins 
In jars, screwing and unscrewing jar lids, i'unnlng, jumping 
etcw * . , " \ ^ 

UNIT 2: Emotional 'Self ^' , 

1. One teacher prepares labels children' can request t,o wear 

to help them communicate to others how" they feel — happy, 
sad , ,mad . , . 

UNIT 3: Familial Self ^ . ^ 

I / 

The unit does not relate weli to certain culturally and 
socio-economlcally disadvantaged. Many families 'do not 
havfe magazines from which, pictures can be^talten. 
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(Le'ssoiv Five - Basket Toss. t 30 
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• ' ' * > 
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CAREER EDUCATION - SPECIAL EDUCATIOM 
■RATIONALE' \" 



Special 'Education progr^ams are structured to meet- the varying neeis of 
thpfee students who can not function effectively In'a regular classroom. 



•Since each of these students is unique, the instructor must individualize 



the program as much as time, space and the class- Joad will 'permit,^ 



Career Education is not. a* new, separate ent;itj^ in the program but 
it should, become a planned, concf^etc part, of the goal of education, i.e,,^ 
to instruct each student so that he/she <!an function at* their optimum level 

' •• ' ^ ■ i 

•in theit adult world. This instruction should provide practice for the student 
•in each area of adult competencies; work^and job skillsi personal life management 
Inter-persotml relationships, communication skills, leisure time activity ♦ 
management and clvici-dommunity relationships and responsibilities, 

' « . 

The established themes of Cateer Education have a positive 'correlation to » 

the total curriculum in all areas of Speci&l Education/ 

These elements. and reTated points ''are; ^ / ' 

vl. CARgER AWARENESS ~ What is work? .Why work? What work can I do as an • 
adult that will fit my abilities? . ' , ^ 

2, SELF-AWARENESS ~ Who am I? Why am I special? What can I doVbes^ now? 
What areas do I find^most difficult? ' WJiat ane the. things about myself 
that I can change and whiclwones must I learn to live with? * • 

' ^ * 1 OCR 



" 3# ATTITUDES — Personal and social values^ Learning to assoc- 
* iate >vith others of like and diftferent vajLues.^ Adapting 
attitudes to fit career situations. Response to authority; 



4. DECISIONS^MAKING SKILLS Understanding that decisions are^ 
aecessary and i^mportant. Learning how. to make decisions.* 
Evaluating decisions. Abiding by decisions. 

5. ECONOMIC AWARENESS — Learning sel f-mtnt^ement of time* Under- 
, standing and using tHe economic cycle'.' • . 
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Understanding basic living costs: budgetingi s^avingi taxasi 

.social security, pensions i^loans* Using banks and backing 

» 

services/ welfare and public assis^tan^e programs.^ Awareness 
of advertising impact, making 'j^udgements of purchases, 
. consumes? educiftioh, civic awareness, voting^ requirements, dnd 
election processes* i ^ • . i ^ , 

SKILL AWARENESS AND BEGINNING COMPETENCIES. ^> Recogriiziag the 
difference in the kinds qf skills fieeded throughout Ij.fe* 
^(mental, physical, sociar'^artistic )a - Understanding differ- 
ent skill levels in all tm areas* Recognizing the heed to 
change or upgrade skill levels, understanding the need for 
change, and knowing, where" and hctw to get* the necessary help 
,tb make the change* Realistically accepting or being cogniz* 
ant of the fact that every individual has their own unique, 
combination of skills and abilities* Develop an undeyrstanding 
of the broad range of slf^ills us€d in the personal, social, 
leisure, and economic worlds** ^ . ^ ^ 

EMPLOafABILITY SKILLS -y Observe the application 'of a wide 
range of skills being used in th$ world of work:- field trips, 
guest speakers and classroom demonstrations* Know where and 
how skills are "refined to the employability level} schools, • 
on-the-job, or in special training cfhters* Oiscriroihation 
of^ appropriate behaviors, attiti'tles, ^nd appearance for 
different poles'. Jobs or situjitions* ""Develop a realistic 
and honest knovyledge and a^eptanc/^of sel/ concerning their ^ 
^ own occupational expectations* Develop a realistic know* 
ledge of Job-related hierarchy 'and appropriate inter-^tions 
at each level* 
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(Guardians i Doctors, Sociai Worlters) 



ifiere to look for a iob, how to get help finding a job, h6w 
to compl^ a job application and correct interview pro- . 
cedures. Practice problem solving , through role playing* 

8. EDUCATIONAL XwARENESS ~ L^earri relatl'ofiships between formal 
learnings and the ilfe-time application of theie learn^gs^ 
Understand that learning' is an ^n-going process that takes 
place' noVJITst at school, but at hofne, in the neighborhood, 
in 'the community Snd on^tFie *j(fl). Develop an awareness that 
failure in formal education can happen but it does noymean 
failure of self in life. There are many positive ways of 
achieving success oytside the confines of formal edudation. 

A 
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PROJECT OVERVI» 



PURPOSE OF THIS PROJECT 

thie prlmry pjurpose of thir project Is to assist the instructor 
In givlna specific tralntng In the areas of SELF-AWARENESS^ to 
the Special Education student.. This training should help the 
student develop some Initial understanding of the relationships 
of what he Is noM,. to what Is needed for him/her to become a 
mentally, emotionally, and physically healthy adult. 



INTENDED USE OF THIS PROJECT 

This project Is broken Into six teaching units: physical, emotionaU 
fimlllal, social, occupational self-awareness, plus a culminating 
unit which win meet the prime goal. Due to the complexities of 
behaviors and the range covered Iri the project, it probably will 
be an on-going, project throughout the year. 

The units of this project are introductory in nature but the 
apprpprlateness of the units fpr placement in a special education- . ^ 
proaram must be determined by each teacher i)as9^ upon the indivi- 
dual characteristics of the students enrolled in each class. 

« » 

The objectiveS'Of the units can be adjusted and adapted readily 
for^iise at eatti l^vel (primary, intermediate, uppef) by increasing " 
the*lev61s of difficulties of the knowledges required and in- 
creasing the levels of competency requirements. .-y 

PRF ARING TO T£ACH THIS PROJECT 

All ^the lessons in/;these units, mustvJ)e pjresented using Special 
Education Instructional ntethods, techfrfciues, and understandings. 
For example, the teacher, while instructing to the stated object- 
Ivej, will be Involved in presenting and/oij reinfprcin^ other 
related knowledges, skills^ and attitudes necessary to redch the^ 
overill goals for each student* It may b6 necessary for the 
teacher to teach colors -at the same ttme a child' is identifying 
the ci^lpr of his/her .eyes. A Special Education student may not • , 
know what "blue" is. ' ^ 

The natui^e and legal definition of Special Education, readil/identifles 



these students as those who are' so handicapj^d that they cannot achieve 
sot cess-^ (learn) In a regular classroom setting, nor by regular instruc- 
tional metHDds. 

/ 

The instructors should not make the assumption that a ten yeac-old 

Special Education student possesses a functional knowledge of his 
* . . . -J 

physical self. They need to identify the individual's level of develop- 

* # • ^ 

ment to determine the appropriate 'level of proficiency to s6c ,as a. goal 

for the student • ' , - . 

In the scope and range of areas included in the concept of - self-aware- 
ness are those that are some of the most difficult to teach, for 
exampleii a teacher will have to draw on all of her knowledge a*nd skill 
to ^each the withdrawn, retarded child appropriate ways of'^xpresSing 
anger.' ' - ^ • i , . " 

The methods used .in these unit^.are just suggestions. The successes 
achieved will vary as -miicl) as dp the individuals^in each class. These 
units were developed hy selecting one specific area to be covered* and ' 
there is i gr^at need for more units in these ge'neraj -areas. 

'Many of the learning- activities are developmental' in-nature and th^ 
evaluation will depend greatly upon each teacher's ability to judge 
individual growth in perceptiona^, attitudinal and^ysical skfill areas. 

For. the more severely handicapped, repetition, spanning a longer period 
0^ time, willx^e needed to re-enforce the initial learning activity. 

The instructor should have a working knowledge of audio-visual equip- 
ment and »ma^erials such as fllm'str^p projectors, overhead projectors 
amd fluid duplicators.* ' > 
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INSTRUCTIONAL SE'QUEKCE 
SE1F-A'WA^E^ E36 PROJECT 



The units are sequenced according to some cf thr philisophies 
and practices in the area of child development. 

Unit I ' PHYSICAL IeL F 

1. Given photographs and or oictoral 

' represeiitations and instructor guidance, , 
the st{jdent' will indicate recognition of 
} thems^lVs by sitting Or standing next 

to their) likeness upcu completion of the 
lesson./ ^ 

2. Given Kraft paper, pencils, crayons and 
needed assistance, tlje students will pro- 
duce a recognizable lifesize likeness of 
themselves within the time limit established 
by the instructor. 

3. Given a skeleton\to' outline on a paper and 
instructor guidance, the student will 
identify the major parts of the skeleton 
by their common name upon completion of 
this unit. 

4. Given instruction, a soccer ball and two 
upright poles, the student will kick the ^ 
ball, 'from varying distances, between -the 
uprights in a time allotment commensurate 

^ _ with their age and physical capacity. 

* 5. Given a ten inch playground ball and a 

metal, standard school waste basket, the 
studiewt will throw the ball, from varying 
distances, into the basket within the 
I instructiional time of the lesson. 



6. Given assistance of the instructor or the 
school nurse, each student will repord 
his weight and height On^ce a month for 
eight months. 
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INSTRUCTIONAL SEQUENCE 
SELF-AWARENESS PROJECT 
PAGE TWO- 



Ujllt II 



Unit III 



Unit IV 



EMOTIONAL SEL^ 



1. 



.Given the^llmstrip and tape, "Why Do My Feelings Change?" 
to view, listen to and to discuss, the students, with teacher 
assistance will make a list of feelings (emotions) expressed 
in it upon completion of the lesson. 

2. Given a full length mirror and instructor guidance, the 
student, will produce the appropriate facial expression to 
correspond to the stated emotion at the time of the.lesspn. 

3. Given studen.t constructed paper bag puppets and a carton stage, 
the students, with their instructor guidance will dramatize 
the meaning of: happy, sad, angry, lonely, love, and fear 
during the evaluation to the lesson. 

FAMILIAL SELF 

* 

1. Given correct data by their parent (s) or guardian, the student 
will accurately name the members of his/her Immediate family 

^ within limits determined by their mental age and abilities. 

2. Given the correct data by their parent (s) or guardian, th« 
student^will accurately name the members of his/her extended 
family within limits determined by their mental age and 
abilities. 

*• 

3. Given parent or guardian and instructor guidance and training 
the student will assume specified responsibilities in his/her 
fami4^ setting to a degree of proficiency and speed determined 
by hiX mentdl age and physical ability. 



SOCIAL SELF 



1. Given film or filmstrip.tb view and discuss concerning social 
behaviors, the student will produce a simple booklet containing 
rules (guides) for social behaviors upon completion of the lesson. 

2. Given a film or filmstrip concerning. making friends to view 
and discuss with iaetructor guidance, the student will write 
or dictate a short story about the subject of friends to be 
placed into a booklet upon completion of the lesson. 
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INSTRUCTIONAL .SEQUENCE 
SELF-AWARENESS PROJECT 
PAGE 3 



XCUPATIONAL SELP 
!• Given accurate, information by their parents 

or guardians and instructo!r guidance, the 

students wilj know the odcupation and be 

able to state the .occupation of their 

parept(s) or guardians upon completion of 

this lesson. , ^ 

* - « * 

2. Given training and supervision by the instructor 
the students will perform' custodial tasks in ' 
their school during the school day, to a 
degree of proficiency commensurate .with their 
indivic" ^^l abilities. 

Given instruction* tfie students .will, know 
where peop'Te learn how to do a job upon 
completion of the lesson. 



CULMINATION ACTIVITY ^ ^ i 

1. ^ Given materials and sufiplies and instruction 

by the teacher, the students will prepare 
refr^^ments- for a Parent Tea Day during 
the school day. ^ 

2. Given materials and activities used in 
developing the Career- Awareness units 

the students present the aquired knowledges 
and materials to their parents^s) or 
guardians upon completion to the ^ 
five preceeding units at a Parent Tea 
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^Ll.ilT I 
■PHYSICAL SELF 



UNIT GOAL 



Each student will have a positive and accurate ayyareness of physical 
(gross motor) self commensurate with his mental age and individual ' 
capacities. 

, 

' ■ ' 

" UNIT OBJECTIVES 

1. Given photographs and/or pictor'al representftions 
and instructor guidance, the students will indicate 

^ . recognition of themselves by sitting or standing 
next to th.eir likeness upon completion of the 
lesson. . « ^ 

2. Given Kraft paper, pencils crayons and needed 
assistance, the students will produce a" recognizable 
lifesize likeness of themselv.es- within the time limit 
established by the instructor. 

3. Given d skeleton to outline on la paper and instructor 
guidance, the student will identify the major^rts 

• of the^skeleton by their common name upon completion 
■ of this unit. . ^ 

• 

4. Given instruction, a soccer ball and two upright 
po\es, the student will kick the ball, from varying 
distances, between the upro'ghti. in a time allotment 
comnjensura^ with their age and'physicaj capacity. 

5. Given a ten inch playground ball and a metal, standard 
si,chool waste basket the student will throw the ball 
from varying distances ^"nto the basket within the 
instructional time of the lesson. 

Given the assistance of th* Instructor or the school 
nurse, each student will record his weight and height 
once a month for ei-ght months. 



PURPOSE 



These activities were devel*oped to offer to the Special Edu- 
cation instructor assistance in establishing some specific 
skill levels in one of the areas of physical self-a:wareness. 

It camibt saifely be assumed that special education students 
possesk accurate skills and knowledges in this area* For 
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example some cannot accurately describe themselves even with 
the aid of a mirror or a photograph. - • 

APPROXIMATE TIME ^ ' 

No definite or specific unit teaching time can be established 
on an overall basis*^ The baseline data should be established j 
and recorded in September* so both -the teacher and the sludent 
can readily see if progress is occurring.. As th* student sees 
his graph, many times the actual graphing process serves as 
a stim^ilus for more rapid, growth in skills. 

SUGGESTED GROUPING " , ^ 

This unit can be taught as a group activity with individual 
instruction given to* those having greater difficulty. The 
speech clinicians can be of great assistance to the classroom 
instructor by including Jpody ^identification as' a part of, 
their regular speech and language activities. -"This is my 
head.. This is not my leg." ^ . % * ^ 

The visu^ly handicapped student should ha^e available a 
braiUirkj stylus and oak tag to set- up his graph. The actual 
recording cary be done by either the classroom instructor or 
the resource instructor for the visually handicapped. This 
material is then placed in the individual's folder. 

EVALUATION SUGGESTIONS 

The "testing" period can be a group activity once a school month 
or on a one-to-one tl^sis once a month.' The total checking time 
per month per^tudent should not exceed ten minutes. 

As always, in Special Education, approximations are acceptable. 

The student will practice mobility skills throughout the school 
years until individual optimums are, reached. It* is suggested 
that the older students set goals for ihemselves and have aid ^ 
in keeping track of their performances. Skill areas should 
include run, walk, hop, skip, jump (vortical and horizontal). 
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slide> shuffle, stride. records, exercises and sugges-ted 
activiifes f'ound in gross-motor activity guides. 

' ^* 

E#ch student will be providj#d|with a booklerof graph paper 
with which he and the instroiCtor can record his progress* This 
information should include his age, height, weight, and the ^ 
motor ^J^ivity skills from September through May. This informa 
tion will be placed in his own folder. 

) . * \ ' 
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^ESSON 



ONE 



A PICTURE OF ME 



GOAL 



Each student will be able to^'recognizevlikeness (photograph) 
6i himself/herseljj. 



PERFORMANCE OBJECTIVE " » 

f 

Given photographs and/or pictoral representations 
and Instructor guidance, the students will Indicate 
recognition of themselves by sitting or standing ■ 
next 'to their Tikeness upon completion of the t 
lesson^ 

2 .. !__ 



rIc 



RESOURCES REQUIRED • 

a" 

1 . Camera 

2. Film 



-H 



3. Lettter size file folders (orie per student) 

■ K • ••■ ' ~ 

' it^STRbCTOR PR] 



PREPARATION TASKS 

I 

Stand the student in his/her classroom doorway whicH the 
teacher has jjj^rl^ed off with tape or tempra into 12" unita^ 



INSTRXTIQNAL PROCEDURES 



J 



Pre-TestsT^ 
/ 

^1. Instruct the students to quietly enter the room and sit .at 

T 

tt\\% desk or table marked^ with their photograph* 
2. Teacher records which students can identify themselves. 
3* Teacher then seats those sti)^nts who did not recognize 
themselves. ' 
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/ ' 

' INTRODUCTION 

To introduce tKe lesson the instructor should explain that several 
s 'days will bejspent in learniag about themselves: their Bodies 
and how they are used, their feelings, their fc^milies, things they 
can woilc at.,, their friends and that when they are finished .they 
will have a 'collection of special things about ^emselves to show* 
their friends and parents. 

f 

DEVE LOPMENTAL ACTIVITIES ' ^ . 

^ <. 

After the students are seated^ discuss the commonalities in 

physical appearance. ^' 

1. tach person has eyes, ejars, nose, hair, mouth, etc. 

2. ^ .Emphasize jthe color of features, as well as their size and • 

shape. 

3. Discuss ijfhy we need to recognize ourselves. 

"Could Vou^tell (someone) (a friend) what you look* like?" 

4. Have each student, with adult help, analyze their own 
y photograph!^ , V 

^ a. "Look at your eyes r what color are they?" 
\ b. "LooK^Tb^your hair - what color is it?" 

c;^ i'Look at .how tall you are - what maA do you come to?" 
; 5. Emphasize the positive aspects, of individuality.' 

J "No one else looks exactly^like you. You are just you; 
a very special person*" 

SUMMARY f t 

1. Pass out to" the students the folders - with their nam^s on 
them* Tell the students that they will place information 
about themselves in the folder from time to time. f 

2. When the student is able to recognize their own photograph, 
* it should then be attached to the outside of the individual 

folder. I j 

■ . ■ • ■ 
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LESSON TWO 



I DRAW tIE 



' GOAL 



/ 

. * I 

Each student' will produce an identifiable li^fesize likeness iJf 

herself/himself'. " 



PERFORMAfJCE OBJECTIVE 



Given Kraft paper, pencils crayons and needed 
assistance, the students will produce a recognizable 
lifesize likeness of themselves within the" time limit 
established. by the instructor. * * ^ ■ 



RESOURCES REQUIRED 

I 

!• Kraft paper, large roll 
4 2. Scissors 
. 3, Crayons 

4, Pencils J 

INSTRUCTOR PREPARATION TASKS 

1. Cut Kraft paper into 3 1/2* - 4* sections (one for each 
d student). 

The length of the paper will vary dependi^ng upon the ^ 
physical height of the student. ^ 

2. Clear a 6» X 6» area on the floor. ' 



, INSTRUCTIONAL PRXEDURES .>S^ 



1* Have available one piefie of Kraft paper for each student. * 
Ilistruct the students/^ draw around each other on the Kraft 



ece oj 
di 

paper,' cut the figures^ and color them to look like themselves ^ 
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2. Label with each $tudlent,^s name* ^ 
x3. Place* these on. the bulletin boartt 

. . • * • • r> 

INTRODUCTION , v 



While students are still, seated,, review the m^jor parts of the 

body using the photographs as a basis pf reference. ^ 

"Thi^ is my — ^ head ^ ' ^ ' ' 

^ V neck . « 

shoulders- - ^ 

^ arm • elbov) • wrist* » 
i * hand, fingers i . 

V upper 'Ijody 

wa^st . ' / * * ^ 

lower bbdy ^ * ' 

legs - thigh, knee, leg 
' ' ankle, foot.". 

"Today v^e are going to giake a reaf (life) size picture pf 

ourselves. Do you know how wercan do it?* (Elicit "tracer * , 

around each other".) 

INgtBXTIONAL DEVELOPMENT ^ V 

V 

Lay one sheet Kraft paper on floor. Se^Lect c-rayon which ' 
jl^proxlmates. th^e student^s skin tone. Choose child - "Lay 
down on your back. Put your arms near your side. Bend yoUr elbows 
• Open your haqds, palm down on £he paper." - 

Instructor traces around child discussing parts being outlined. 

If possible have students draw around each other after the 

first demonstration. Even the blind or severely vision-handi- 

capped can perform this activity, 
f 

After the gross Outlines have been complete, fill in features 
and clothing demarkations. 

' Dib.:uss^eye, hair and mouth placement: 

"Whel?e"»are your eyes? At the top of your head? In the 
middle? At the bottom? How mdny do you Ji^e? What 
s^hape are they? \vhat color are tjhey? Where are your eye- 
J^rows? Where is your hair? .vhat color is^it? Is it 

• . nan ,; ' 



long or short? Curly, straight, pony-tails^ Does it come 
over your face? Where is your nose? Your mouth? What 
color^s your shirt, b'louse, dress, ^shorts, pants, shoes, 
socks? What color is 'your skin? Light, tanned, sunburned, 
br<^wn?" V 

^Instruct each student to color themselves as they are dressed 
that day. . ■ ' . 



MMARY 



As each student finishes his figure they are to cut it out and 
the instructor attaches it> to the bulletin bo.ard. 

Attach individual foldets to the figure. (Be sure name is on 
.figure and folder.) 



1^ 
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44ss6n JHREE ; 
' SKELETON^ / P ' 



GOAL 



The student will identify^ the major .jrtceletal) parts of his/^r body. 



PERFORMANCE OBJECTIVE 



Given .a. skeleton to'outline on a paper and Instructor 
guidance, the student will identify the major parts 
I of the skeleton by their common name upon completion 
of thi§ unit. \ . \ ^ 

RESOURCES REQUIRED 

\. 18" X^24" Kraft paper 
2# Black 'crayon y 

3, ^Jointed, Hall6ween-t.ype skeleton 

4, Red ?nd greeri felt markders, 

5, Scotch tape 



INSTRUCTOR PREPARATION TASKS 

> 

1. Cut Kr^ft paper into IB't^ 24" pieces, ol\^ for each student. 

2. The number of students v;ho can work at a time will depend upon 
the number of sic^igtons available. ^ 

\ ^ I 

INSTRUCTIONAL PROCEDURES 

\. Students are t^ be seated at their own desk or- work area, 

2, Instructor presents skeleton to class, \ 

3, Aft€lr discussion of skeletal parts on the. skeleton ari self 
instruct ^tudents to trace around skeletpn on the Kraft 
paper wi^th a black crayon, ^ ^ ^ 

4, Some students may need the skeleton held in place with 
scotch tape, ( 



18 

025 



5. 



7. 



After tracing is complete, the instructor works individually 
with the students. If they name the parts correctly label the 
part with green marker, if named incoi^rectly label with> the 
corrctr? name^ using a rod marker. When the student learns / 
the correct name underline label with green marker. 
This procedure vail enable the. instructor to more accurately - 
and quickly evaluate progress toward the performance goal. 
When each skeleton is labeled, 'the student will fold them in 
fourths and put in the individual's folder.* 



INTRODUCTION' 



"In our last lesson Wl made a drawing of ourselves. . We) t/lked 



about the main parts of our body, 



oday our ^e^son is about a skeleton. Do you know what a skeleton 

is? Do you /know *why we have a skeleton? Let's see if we can name 
• / 

the parts 6;f tfjis skeleton." 



\ 



NSTRXTIONAL DEVELOPMENT 

As^e parts a:^'named tj\|r»instructdr can write the names on , 
. the board. (This will depend upon the general maturity 
* ,and ability level the cljass.) 



"This is the 

a. . skull (he^id) 

b. , neck ^ r 
c* collar bone 

d. shoulder 

e. upper brm 

f. elbow 

g. lower arm (forearm) 

h. wrist 

i . han^ • 

j 



\ - 



k. spine - (back bone) 
1. ribs 

hip bone 
thigh 



m. 
n. 

0* 

P* 

q* 

r. 
s* 



knee 

leg 

ankle 

foot 

toes 



finger 

"Now let's touch our own skeleton and name our parts." 
Rtep.eat above list. 



\ 
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"Each of you will get a big pi'^e of paper and a black 
crayon, V/hen it is youp turn, .put the skeleton on your 
papfer. Make him stand up tall^ then trace around him with the 
black crayon.'* ^ 

"When you finish tracing, each coe of you, one ax a time, 
will work with me and- we'll name ^he parts of the skeleton and 
write .them on your paper." 

"When we finish, fold your skeleton in fourths and put the 
paper in your folder." 



UMiMARY 



As the student completes the" material be certain that it is" in 
their folder. It is recoifimended that the teacher reviews this 
lesson with individiwfs until all parts are properly labeled. 
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LESSON FOUR 



SOCCER KICK 



GOAL . '^^^ 



Each student will know how to kick a ball with control', com- 
mensurate with his physical papabilities. 



PERFORMANCE CeJECTIVE 

Given instruction, a soccer ba11 and two upright 
poles t the student will kick the ba^l, from varying 
distances, between the uprights in a time allotment 
commensurate with their age and physical capacity. 



RESOURCES REQUIRED - ^ . 

1. 50* X 50* leyel space (incjoor or outdoor) 

2, 56*tcer ball or twelve inch playgrouifd ball 
3'. Two portable poles with bases 
4. One field tape*or six foot steel tape. 

5* Pencil and paper 

^ 6, Student record sheet and Teacfier record sheipt 
INSTRXTOR PREPARATION 



Prior to beginning this lesson the instructor can make the 
upright poles using buckets of gravel with broom handles 
centered within them. If no measuring tapes are available one 
can be constructed using strips of ,.paper* glued together and " 
marked off in feet using a yard stick. 

If no *level playground or gymnasium is available, the school 
parking lot or sidewalks can be used. 

Duplicate eight "copies of the Teacher record sheet, store* extras. 

Duplicate one copy of the Soccer Kickball Student record for each 
student. 
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INSTRUCTIONAL PROCEDURES 

While the students are still seated demonstrate the correct 
procedure to be used to kick the balT: \ 

Stand balanced on ©ne foot with the arms extended for aid ^ 
in balartce - tell them to foc^s on (look aX) the space 
between the poled- not their foot. 

Orthopedically handicapped students can'participate in this 
> activity while seated or with the instructor holding the child on 
balance. The blind can be ^ven sound c^^esvby someone standing 
in the space behind the poles. 

Explain that the ball is to be kicked with the toes rather than 
the side or bottom of the foot.' * ^ 

Place poles in position, four feet apart. Mark kicking line at 
the following distances. Primary level - 12' from poles, 
Interrnediate level - 18' from poles. Upper levels - 25' from poles, 

Record each student's initial effort regardless of result. 
/ 

INTRODUCTION \ ' 

"We^havo had several lessons about ^ur bodies. We've/ talked 
about and drawn the parts of our body^ Today we're going to 
start using some of those parts to do ^* special job." 

**What parts of our bodies do most of the work when we kick a 
ball?*' Elicit the responses: foot, ankle, toes, knees, legs, 
and hips. '*JVhat parts 'bend? Do some stay strai^hi^J. Are both 
feet used? 'Where are' they? In the air? On the ground? How 
many are on the ground? Do we use our arms?. What for?" • 
Elicit - To help us keep from falling or to keep our balance. 

"How do we get the ball to go where we want it to go?" Elicit the 
concept or word *lAim". *HVhat parts of our body do we use to aim? 
' Do we use our eyes? What do we look at? Cur feet? Someone be- 
hind us? The poles? We look at where we waf^ the ball to go." 
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"VJhat parts of our body touches the ball?" (Toes) "HbWp we 
get the ball to move?" (By pushing ^oes against^it.) "How can 
we get it to move away from us?" (By pushing the ball hard with 
our toes.) "This is kicking." 



ENf^ 



INSTRUCTIONAL DEVELOPME 



"Today we're going to try to kick this ball," (show ball) "between 
two poles." .(Be certain the concept between is understood.) 
This can be done by the chalk and board method. 

"Let's go where the poles are and practice doing what we've been 
talking "about." ^ 

Lead class to area where poles are placed. Position the ball, 
centered between the poles. 

"You're going to take turns kicking the ball from where it is now, 
to the space between the poles. After you've had your turn, run 
to the other side of the poles and *:ake turnS' catching the ball 
an'd rolling it back to me." 

The instructor shl6uld have pencil and form available to record the 

results of each student's attempt. Score as follows: R-ball - 

It 

went right, L - ball went l^ft, S - ball falls short of poles, 
,NC - too hard for control, T - on target. 

After all students have had a turn ask them to return to their 
seats. 

SUMMARY 



*Now you We all had a turn, let's review what parts of our body 
we'v^ usedr" ''What part touched 'the ball?" (Toes) "What parts 
bent?" (Ankle, knee, hjp) 

^ "What do we have to do to be able to do better next time?" 
(Practice) "We*ra going to keep a record of how fat you can be 
back from the poles and get the ball between them. " Pass out .the 
reci^rd forms and tell them to put their names at the top. 



"We are going to try this many times this year to see how well 
practice helps you. When I get today's score on your record, 
put it into your folder." 



EVALUATION 



The instructor marks each record with the recorded letter. 

Keep the poles and, balls available 'for practice during P.E. or 
recess. Increase distances as ski>Ulevel increases. 
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LESSON FIVE 
BASKET TOSS 



GOAL ^ 

Each student will know how to throw a playground ball with 
control commensurate with his physical capabilities. 



PERFORMANCE OBJECTIVE ' ■ 

Given a ten inch playground ball and a metal, standa«^*> 
school waste basket the student will throw the ball / 
from varying distances into the basket withinf the/- 
instructional time of the lesson. 



L 



RESOURCES REQUIRED f 



V 



1. 12' X 12' open space 

2. Clean, standard school wastebasket 

3. 8" - 10" rubber playground ball 

4. Six foot steel tape or yardstick 
Masking tape , 

6. Student record form 

If Teacher record form 

8. Felt marking pen 0 

9. Pen or pencil 

INSTRUCTOR PREPARATION TASKS 

Prior to beginning this lesson the instructor should mark off an 
area on the sidewalk' adjacent to the classroom or the basketball 
court, with masking tape. An X for the basket position and one" 
foot intjervals for the, throwing linest Start , all •the students at 
the 3* mark and increase one foot each throw until they miss. Mark 
the distance on the tape with felt pen. Record the distance for 
the last successful toss. 
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Have a student empty and clc^n basket of candy, gum or any sticky 
substance. 

Duplicate one copy of the Student Record or the Basket toss for 
each student. 

INSTRUCTIOMAL PRXE DURES 
? ; 

v/ith class seated review the major motor parts of the body. 

The instructor then demonstrates the various ways of throwing 

a ball;^^underhand and averhand using both hands together and - . 

each hand separately. Select a student to be catcher but be sure 

to have them hand the ball back to the instructor. 

lb 

Review the concept^ of "Aim" and in or into. 

Have teacher record rorm available. Have the ball and basket 
within reach. 

INTRODUCTION 

Class is sested at %heir desks. 

"In the las><i-?5?or^ about' our bodies we talked about a way of 
using ^rfr toes, feet, ankle, leg, knee and hip ^nd then we prac- 
ticed Aicking a ball." 

"Today let's review the major parts of skeleton and learn a way 
to use some other parts cf our body. Let's start at the bottotn 
and go to the top. As I touch the part you name it." (This may 
be done individually or as a class.) 

"I'm going t,o use ^me parts of my 'body while you v/atch. Til 
need X to help me." " X I»m going to throw this ball to 
you. You tiy to catch it and then hand the ball to me. All of 
you watch to see what I m6ve when I throw the ball." (Instructor 
throws the ball*^ first underhand - with both hands, then with 
right and left individually. Repeat v/ith the throw overhanded.) 



"Thank you, X > Now you can sit down and we'll find^out 
how carefully^yeryone watched," , - , 

"What parts of my body did I use most when I threw the ball?" 
(Elicit: fiogerr,} hand, wrist, forearm^ elbow, upper arm, 
shoulders.) ^ 

y 

"What made the bai; move from my hands to JC_ ?" (This re- 
sponse will vary widely.' Try to establish the concept that ^he 
movement (motion) of the parts of the instructors body and the 
force (push) of the instructor's body makes the ball go by it- 
self when we let it loose from our hands and fingers, until it 
runs out of 'energy*. 

"If I pushed the b^ll hard, will it fall down right away or 

will it stay mpving through the air for a while?" (Stay moving.) 

"If I don't push it at all, what happens?" (it falls down right 
when you drop it. ) 

"What do I have to do to get this ball into that basket? 
Let's find out."'" Instructor looks at class and tosses ball in 
any safe direction. "Did I get the ball into the basket? What' 
die I do wrong?" (Didn't look where I was throwing. Didn't 
throw it hard enough Threw it too hard.) " Y . will you 
hand me the ball, please." "Yes, you must look at the piace 
where you want the ball to go. We aim the ball toward th^basket. 
Then we have to practice to find out how hard we have to push the 
bdll through the air to get it to /all into the basket." 

"We're going to go outside now and each of you will take a turn 
and try to get the ball into the basket. . After^^ur turn, go near 
the basket, catch the next player's ball or take it out of the 
basket and hand it to the player whose turn is next. Z put the 
ball in the basket and carry it with us out to the , Put 

it dpwn on the X mark. " * 

Start each student at the three foot mark and record I for In 
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or 0 for Out of the basket. On the second turn*eep moving * 
the student closer till he succeeds or farther away till he fails. 
Record first success or last success in feet on Teacher Record 
sheets- After each student has had two turns return to the classroom. 



SUMMARY 



When everyone is seated, review the parts of the skeleton they 
used to throw the ball. 

"Let's name the parts of your skeleton you moved when you threw 
the ball." (Fingers, hand, wrist, forearm, elbow, upper arm, 
shoulder.) 



"When- you were close to the basket did you push the ball hard 
or easy? When you moved back away from the basket, did you 
push the ball hard or easy? What did you look at when yo.U threw 
the frail?" " • , ■^ . 

- '" ' * 

EVALUATION 



"Each of you will get a paper. Put your name on the line at 
he top. When yoi] finish your name, I will mark how well 
you did today on the basket toss. 'We'll try this again soon. 
Put your paper into your folder. , Practicetthrowing the ball 
hard and easy. You can dr^w a circle on the ground and try to 
make the ball fall into the circle. The rjore you practice, 
the better your body will b^ able to do what you want it'^to do." 

Pass out the_ Student Rec^-rd sheet and mark each with the rtesults 
of the initial a.ttempt and the success distance. 

Repeat this activity until eight recordings have been made. 



A ^ 
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.LESSON SIX 

« 

0 

I GROW 

g'oal ' . 




1 



Baqh student will have a record of his height and weight. 



PERFORMANCE OBJECTIVE 




* . Giv^n the assistance of the instructor or 


the^ 


, -^school nurse each student will weigh, measure and 


record hi» weight and hefght once a month 


for 


eight months 5/ 





RESOURCES REQUIRED 



1. Standard Medical Scales or 

2. Bathrodrn scales and a classroom wall height measurement* 
^ ^c'hart. ^ ' . 

3. Siue felt pen 

4. Red felt pen . " % 

5. Student record sheet 1 " 

6. Teacher record .sheet 



INSTRUCTIONAL PREPARATION " ' . 

The instructor should make arrangements with the school nurse 
to set an appointment for each^ month the class is to need her . 
'^sistance in weighing and measuring the students. The in-*' 
structor should 'expl'ain that the reason fo^ the monthly measure- 
ment is to enable the students to chart their growth patterns 
through the major portion of a school year. ThectBrting to be 
One part o.f the study of the physical self. • 



For some of the younger Special^ Education students Just the 
sight of standard medical scales sets up a traumatic fear re- 
action#^ For such situdents.it would probably be easier to use 
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a bathroom scale and a vvall''ne-.ojrpm<^nt chart until the feW 



pattern is altered. ' • 

Prior to beginning the m9asur'lri7 tho teacher should fill in 
the student^s names on thc"^c£.c; cr Record cheet. Record the 
height and weight in the ra'clnj c. ^u?... duplicate height and weight^/ 
graphing record forms. 

INSTRUCTIONAL PRXEOURES • - • ^ . • 

» ». 

Students are' to be seated at thsir desks. Review the structurl^ 
p?rts of their bodies, include size' and shape. Determine, 
thrpugh discussion, if their bodies have weight.. Establish th6 
\J \ , concept that weight can*t be seen but it can be felt, that what a 

person weighs is also a part of hfs being special or unique - 
the weight of his body is a part of him. ' 

Discuss how we find out how much each student weighs, and how 

we find outlhow tall a* person is. ' ^ ^ 

Question to see if the student knows what a scale is and where / . 
A one could be found at their shcool. 

Discuss procedures and behaviors to be used when going to b^e 
weighed. Decide whether to weigh with shoes off or on. 

INTRODUCTION . " • 

( • 

» — r' 

"In the last two lessons we stud^d abo.ut our bodies » we talked ^ 
■ about how some parts of our bd(Bs moved when Ae kicked a ball 
/\ or threw a ball. Before that we studied pictures of . ourselves. 

Learned about the different parts of the^ody and our skeleton^ 
and drew around each other; Do you remember the main parts of our 
bodies?*' (Head, neck, shoulders, arms, hands, upper body - waist, 
lov^^r body - hips, thighs, legs, feet.) ' 

"Do you remember what shape and size you v;ere in the picture you 
colored of yourself?" (BiOj little, fat, skinny, tall, short.) 



ERIC 
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"Tcj^ay we^re going to learn something else about our bodieSt.". 
INSTRUCr>K)NAL DEVaOPMENT 



"How can we find out how tall ^ou are?" (Use a ruler, yardstick, 
something to measure with.) "Do ypu get taller as you get older? 
Do you keep on growing taller, forever?" (No. The instructor 
will have to use individual judgement at this point whether to 
^explain when and why growth stops or just accept the simple 
"No" as the answer.) "Do .you know how many inches tall you are 
now? 4iow c^d we find out?" (Measure everyone.) 

"Next, put both your artns on. the to|:> of your desk.^ Lay thp 
thumb of one hand on the palm of your other hand." (Check 
that each student has followed this direction.) "Is your 
thumb as heavy as a bike?" "Next, put the elbow of one of your 
arms in the palm of youj other hand." (Check to see that^each 
student yhas followed this direction.) ^ "Does your elbow feel as 
heavy as a bike? Which was hardier to hold, your thumb or your 
elbow? Which do you think was heavier, your elbow or your 
thumb?" (Repeat these steps if necessary.) 

"When we tallc about things that are heavy or light we are talking 
about what they weigh. Or we say they weigh so many pounds. 

Wt measure some things in ounces and pounds. Doe^ your body have* 
weight? How many pounds do you think you weigh? How can we find 
out for sure?." (Us^ a scale.) 

"fan you see hojjj much your thumb weighs by just looking at it? 
Can we see exactly how much your whole body weiglis just by looking 
at it? do you always weigh the same? What are some things that 
happen to us that could make o\it bodie? change what they weigh?" 
(Eat a lot^ drink a lot, then weigh. Get sick and donH eat 
as much. Go bn a diet. Grow taller.) "Let*s find out how 
much you^veigh today and just exactly how tall you are^" 

"Where could we go to find out these things? (Nurse •s office.) 
"How do we act when we get there?" (Be quiet*) . "Should we 
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leave our shoe^s off or oq?" (Off - because of hoels 4nd 'extra 
weight.) "When we line up,.weNll go quietly to the offict, 
take off your shoes and wait ypu^-twrfT. lie^sure to st^nd stipl 
^ until we measure how tall you are and then find out how mwch" 
you weigh," ' • • " 

Instructor records heights^ and weights .on Teacher Hecord sheet. 

* 

SUMMARY ' 

* 

I* r 

When^the class has returned from the nurse's office ask the 
students to get quietly into their' seats. » . . . ^ 

* ' • 

^ "Do you remember how tall ybu were and how mlich you weigh? How 
can we keep track 'of it? (Write it down.) ^ \^ - 

^" I'm going to give each of you a paper Put your 'name on ^e lin^,; 
The mark ^in red* tells how tall you are in inches, the mark\n ^ 
blufe t^Jls how many pounds you weigh. We will ask tiie nurse 
to measure and weigh you once each.month. When we get back to the 
room I'll mark ydur record;" (Pap'er) "Before school is over this 
year you can see how mapy inches y^ur body has grown taller and 
how many pounds your body has lost oi* gained. When your paper is 
marked put it into your " folder^'' 



out Student Record forms, and record heights with red pen 
.and -weights with blue pert.* * ' 



' ♦ As eich month is added, connect it to the previous month with .a 
line $o/the end Result is two line gwphs, one for height* in 
/ red^^bhe' fdr werights in blue; • / - • 




UNIT ENRICHMENT ACTIVITIES " 

I. RESOURCE PERSONNEL 

* 

It Invite the school physical education inslyu^^r to be a 

guest speaker in the class to ^talk about how the bpdy 

moves and the safety ^factors that should be involved in 
t 

any physical activity. 

2. Invite a Junior HigK or High School'ballet student to 
give a mini-performance Jor the class. These people can 
be found usually by askinc( for volunteers in the group 
5f students who are pom-p'bm girls. 

3. Invite ^a professional or student model to class. Ask them 
to tell hpw they use their body movements to demonstrate 

;^ clothing and how they make money as models. 

4/ Organize an in-class track meet. The students can be their, 
own time and distance keepers or ask for help from students 
in the regular classes. The ribbons coiild be made as au 
art project from construction paper.» / 

ft 

II. SUPPLIMENTARY 

Resources for teachers: I 

1. Opening Doors to Careers , Central Maricopa Careers Project, 
Resource Manupl, Vol. I., 1973^ 

2. Sphool Physical Education Staff 

3. SRA Kit-CE 17 Focus on Self-Developm6nt-Stage One-Awareness 

^ 4. SRA Kit-CE 19 Focus on Self-Development-Stage Three- 
Involvement 



fitudent Record 



BASKET TOSG 



1 


NAME 


^ ' 


Key 




\ ' = 
0 = 


In the basket 
Out of basket 


• - 


Distance in feet from throwing 
line to basket 



r 



Date 


Initial try 


Distance 
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student Record 



SOCCER KICK 



NAME 

\ 



Key 




R 


= Ball went right of poles 


L 


- Ball went left of poles 


S 


= Ball falls short of poles 


NC 


= Sail kicked too hard for control 


T 


= On target 



Distance 




Week 


Week 


Week 


Week 


Week 


Week 


Week 


Week 
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Teacher Record 



GROSS-MOTCR ACTIVITIES 



Activity 



Date 



CLASS LIST 



Hating 



COMMENTS: 



39 



043 



I 



/ 



X 



9, 

ot 





























































































































































































































































• 




























































































































































































































































































































































































































































































































































































































































































































V 
































































































































































































































































































































































































































































\ 






















































































- 


































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































l» 
































































































r 





















O lO 



o 



lO 
CO 



o 

CO 



lO o 
CSI CSI 



lO 



O lO o 

o o 



o 



O lO 

00 r- 



»o o 

^0 vD 



o 
in 



o 



lO 
00 



o 



in 

04 



O tO 
04 ^ 



O lO 



ERLC # 



41 



0d4 



O C 



UNIT II 



ENOTIONAL SELF 



UNIT GOAL 

t 

Each student will have an accurate awareness of his emotional self, 
comnensurate with his/her mental age and individual capacities. 




UNIT OBJECT IVES 

1. Given the flltnstrlp and tape, "Why Do My 
Feelings Change?" to view,; listen to and 
discuss, the students, with teacher assistance 
will make a list of feelings- (emotions) ex- 
pressed In It upon completion of the lesson. 

2. Given a fulT length mirror and Instructor 
guidance, the student will produce the 
appropriate facial expression to correspond 
to the stated emotion at the time of the 
lesson. 



Given student constructed paper bag puppets and 
a carton stage, the students, with Instructor 
guidance, will dramatize the meaning of; happy 
sad, angry, lonely, love, and fear during the 
evaluation of the lesson. 



GENERAL \:OMMENTS 



The go^l, objectives and activities of this unit are directed 
toward ^ving guidance t<5 the Special Education student in 
the very Complex area of emotional behaviors • We cannot command 
the student td. have specific feelings about himself/herself.^ We 
can and should present him/her with opportunities to learn what 
feelings (emotions) are, how to express them, knd when and how 
he/she can use them appropriately. 

Many students, at all levels in Special Education, exhibit 
symptoms of emotional difficulties which are severe enough to 
prevent their progress in their program. Special programs are 
available in some areas of Arizona for the L.D. student who 
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has severe emotional difficulties, but resources are extremely 
limited for the parents. and the teacher of the student who is 
enrolled in an EMH or a TMH program and also exhibits symptoms 
of emotiona] dif f ixulties. 

The EMH or TMH instructor must, therefore, manage the emotional 
behavior difficulties within the classroom setting. This 
usually means the application, on an individual or group basis, 
of specific behavior management technics which can operate concur 
rently with the regular Special Edi/^ation methods and technics. 
The parerits of these students are a necessary part of the in- 
structional team if the student is to achieve any degree of 
success in controlling or learning to express his/her emotions 
in an appropriate and socially acceptab^le manner. ^ 

PURPO SE 

The purpose of this unit is to offer the Special Education in- 
structor assistance in developing an organized procedure to 
introduce or review a limited number of emotions which are 
common to all people of all ages and to give the students an 
opportunity to record them as they occur in their school en- 
vironment. An opportunity is also presented to give the 
students practice in expressing these emotions in a nqn- 
threatening situation. (Puppets) 

APPROXIMATE TIME 

Ten teaching days at 20 minuter per day is the recommended 
average time needed to teach this unit. The more capable 
students would take less time and the younger, less mature 
students would aeed more time. 
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SUGGESTED GROUPING 

This unit can he taught as a group activity with individual 
instruction given as nee^d« 

Small group (3 to 5 students) participation and decision-making 
procedures could be applied in the puppet-making and dramatic 
expression, activity. 

Inform tH^ speech clinician and the visually handicapped in- 
structor of the activities and language for the unit. This ^ 
would give them an opportunity to re-enforce the objectives 
through their progirams. 

EVALUATION SUGGESTIONS 

Since the goal and objectives of this unit aie primarily 
structured toward labeling the various emotions accurately or 
performing them in a dramatic, setting^ the instructor should 
not place emphasis upon changing an individual student's 
emotional pattern, in the recording procedure the emotion 
expressed should just be -recorded without any additional 
comment, if possible. The object of the chart is not to count 
how many times the student has expressed the emotion, bgt that i 
the emotion was expressed in some recognizable manner* Most 
of the time the Special Education student is not aware that 
he/she has expressed an emotion or feeling. It is possible that 
the withdrawn orpassive child will have no recordings on his 
chart at the end of the week. When the charting has been 
done for each student, it is placed in^his folder. It can 
be removed intermittently throughout the year and reviewed 
with the student. 
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INSTRUCTOR PREPARATION TASKS 
' 

The instructor should carefully preview all filmstrips, tapes, 
records and teacher's manual accompanying the set. If the film- 
strip Me, Myself and I is not available, the filmstrip' Who Am J^?, 
(Scholastic/Kindle Sound Filmstrips), could be substituted. 

The instructor should at this time adjust and write the necessary 
vocabulary adjustments and modifications so that the class dis- 
cussion can better meet the level of the student. /' 

The individual student *'Fe^ing" record sheet should-4?e dupli- 
cated, their names written on it and the entire class* sheets 
should be attached with tape to the large sheet of oak tag. 
Include one for the instructor if possible. 

Select and instruct the adult recorder^ This person could be 
a member of the district psychological services staff, school 
principal, secretary, special resource instructor, clerk or nurse, 
instructional aide, volunteer aide or a parent whose child is not 
in the class. The recording will take pla^e during the first 
thirty (30) minutes of the student's school: day for five (5) 
school days. The recorder is to mark .observable expressions of 
the feelings (emotions) listed as a "follow up" instruction of 
the filmstrip. These feelings recorded may be those expressed by 
the student verbally, facially or physically. The recorder 
shduld clearly understand the expjessions^are not to be critized 
or evaluated, just record the incident on the student's record. 

The purpose of the recording is to have concrete evidence to 
show the student that he possesses the feelihgs discussed io the 
filmstrip. ^ 

The recorder selected must be familiar with the students' names 
and faces. It is possible that the instructor may have to give the 
Recorder additional time to become acquainted with the students 
prior to initiating the recording process. Since the Special 

V 
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. Education classes are limited in size by law, 1 
consuming activity* 



his is not a time 



,When preparation tasks are underway, be certain the fil^strip is 
available on the day set to initiate lesson. 

INSTRUCTIONAL PROCEDURES 

Before the studenjts arrive, set up classroom for the filmstrip; 

darken room, set up projector and screen, record^layer qr tape 

recorder, 
ft. 

Clean chalkboarcf ^and have chalk available. 

Arrange the desl^and chairs for easy viewing. 

The students are to be seated at their desks. 

The instructor should follow the recommended procedures in tfJ'e 
filmstrip manual or the foll.flJSorig'Tnt^ and instructional' 

development suggestions. ' / ' 

Explain to the students the purpose 'of the filmstrip, the 
vocabulary, the listing of feelings, their own chart and the 
purpose of the recording,, who Avill do it and how it will be done. 

\ 

INTRODUCTION 

\ 

After the students are seated review what they have learned 
about themselves and their bodies. - Explain that\«e could \ 
see some of the parts of themselves but other parts could not 
be seen, such as their own skeleton. 



STRUCTIONAL DEVELOPMENT 

"Today we* re going to learn about (or review) another part of 
you that we can't see. We will call these things "feelings". 
Some people call them "emotidns". Let's think. How would you feel 
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df someone broke your best toy?" (Mad, Vad, angry.) ''Wh|^ do you 
do if someone hits you?" (Cry, get mad, hit back) "How do you 
feel when there's no one to play with?" (Lonely, sad)' "How do you 
teel when we have a party?" • (Happy, excited, glad) "These ways - 
we feel are called feelings. We carPt really see the feeling 
but we usually know how people feel bj the way their faces look 
and the way they act. Sometimes we use words to tell how we feel. 
Have you ever said or heard" someone "say, 'I like you, or I love, 
you, or I hate you?'" (Yes or No) "When we say these things we 
are -tejling someone haw we feel about them. .Do you understand 
what feelings are?" If the general response is negative, continue 
explanation. If the response is positive continue lesson. 

"We a^e going to watch a filmstrip and listen to a recording about, 
some feelings. Some af the words will be new and you won't under-' 
stand them, but'listen carefully for those we have just talked 
about. We'll talk about what we've seen and heard when the 
. lights are turned back on." 

"Turn off the light X . please." Show filmstrip. 

"Turn the light on, please,. X . Let's see if. we can make a 
list of feelings we've talked about and just seen acted out in 
the filmstrip,," 

Elicit, from the class and write on the chalkboard the responses 
w^iich should include the following emotions: happy, sad, angry, 
frustration (l can't), lonely, love, like, hate, fear, jealousy. 

"Do each of you have these feelings?" (Response usually varies, - 
depending upon the maturity and ability level of the class.) 
"We're going to try to find out if ^ach of us show these emotions 
here' at school. I've asked ( recorder's name ) to sit here at the 
table in our room for thirty minutes a day for five days. They are 
going to listen to and watch us, and will keep, score for us the 
times we show how we feel, tell how we feel or act the way we 
feel. Each of us will have a score "sheet." (The instructor 
shbuld include their own sheet but. this activity is left to 
their own choice.) "When ( recorder ) sees ^observes) the re- 



suits of an emotion she/he will put a mark on , the sheet of the 

* 

person involved^" 

"When the five days are over, we get tcf look at our sheets to 
see if we show our f^Ungs in class*'' 



SUMMARY 



"Let's review what we talked abpyt, what we've seen and vrfiat we're 

going to try tr find out. What are emotions?V (Feelings) "Cafn 
you really see an emotion?" (Mo) "Can you touch a feeling?" (No) 

"Can you taste or smell a feeling?" (No) "Then how can we tell 

if people have feelings?" (By what they say, what they do, and 
what their faces look like*.) r 

"Why is recorder going to be in our room ^little while each day 

for five days?" (To find out J.f we have feelings here in our 
class*) 



EVALUATION ^ 



After the completion of the fifth recording, count the total 

stick score for each emotion and enter the result in the total 

« 

column* This can be done as a class activity* Be careful not 
to attach value judgement as to right or wrong^t this time* 

"Do we show ejnotions here in our class room?" (Yes) "Are 

our scores the same every day?" (No) "Do we show some emotions 

more than others?" (Yes) 

Remove the sheets from the oak tag and give them to each 
student* 

"Please put these shells into your folder*" (The individual 
folders for the self-awareness project* This material will be 
needed for the cu^lfflrytion unit*) 



n. 
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LCSSON TWO 
• ' MAKING FACES 

GOAL • . . . , 

Each student will demonstrate the appropriate facial expression to^' 
match a given feeling. 



PERFORMANCE OBJECTIVE A ' 

pGiven a full-length mirror aniJ liwtructor 
gujdance^ the itudent will prodiAe the 
appropriate facial expression" to correspond 
to the, stated emotion At the "time of, the 
lesson. { 



RESOURCE$( REQUIRED ' v 

y'l. Full length mirror 

2. Old magazine^ ■ \ 

, ' 3. Sclfsors 

4..^ Rubber cement, glue and paste « 

5. 8.1/2" X'll" Construct ion paper 

6. Du|51icated strips "with feeling names. 

(One sheet per pupil) 

^ 7. Chalkboard j^d chalk 

< 

INSTRUCTOR PREPARATION Ti^SKS 

Xi classroom is not equipped with a full length mirror, try to 
borrow one from the teachers* lounge, home-economics area, parents 
or ask that one be purchased by the school or parent support 
group. The cost is nominal ($3. to $5.) 

Collect old magazines from personal supply,* school lounge, or 
ask each, student to bring one from home. 



Du^icate feeling name strips on light-weight c:onstructlon paper 
or duplicsitor paper. 

Check glue,, paste or cement supply. 

Count out and staple together seven (7) sheets of construction • 
paper, one set for each st^ent. 

. INSTRUCTIONAL PROCEDURES 



Students arje to be seated at their owq desk at the* onset of th^ 
lessons. Whether they remain there for 1;he construction portion 
of the lesson will depend upon^the individual instructor'^s activ- 
ity organzational procedure. 

Review, through class discussion,' the preceding lesson about 
feelings ar^ how people show feelings. Review the way people 
looked in the 'filmstrip, "Why Do My"* Feelings Change?" 

Instructor will pantomime ^feelings and»write idcfntified feeling 

names ,on board. 

f 

Pass out stapled construction sheets, scissors and glue. 

Pass out feeling label page. Cut the strips apart and glue or 
paste them one^ on each page, beginping with the top strip to 
be put on the Rirst page. Write the student "s name on this page. 
(For the very young groups, the physically or visually handicapped 
and the total ^non-readex, the construction activity will have to 
be on a one -*o-one basis.) 

Explain that each student will receive an old magazine that 
they are to look through to find pictures of people that show- 
feelings of happiness, sadness, anger, loneliness, love and fear. 

When they find the faces, carefully tear the page out. 

As each booklet is^colfnpleted check for correct responses. 
Correct errors, then have the booklet placed in the individual ^ 
folder. 



Have the student then stand facing the mirror. Direct him/her to 
make his/her face show happiness, sadness, anger, lonfeli^ness, 
love, and fear. Give assistance arid extra practice when ne.eded. 

INTRODUCTION 

1 

I 

"In today's lesson we'r^ going to-be talking about and working 
with people's fates. Mine, yours and some pictures in magazines. 
We're going to make a little book using faces and some words." 

Do you remember what- emotions are?" (-Feelings, the way. we feel 
about something or someone.) '"Do you remember what people's faces 
in the filmstrip looked like when they were happy? Sad? Angry? 
We'tfe going to start today's lesion with a guessing game and the 
words that tell some of the ways people feel"." 

INSTRUCTIONAL DEVELOPMENT 

"I'm going to make a face. You guess how I feel. If you are • 
c<?rrect I'll write the name of the feeling on the board, if 
you're jjjrong you'll have to try again." Instructor pantomimes 
with* appropriate facial expression or body language these feelings 
happy, sad, anger (mad), lonely, love, and fear. Record on 
chalkboard the correct respenses. The'instructor could illus- 
trate each word with simple drawings if desired or capable. 

, "Each of you will get scissors, paste (glue), seven pieces of 
construction paper stapled together and a sheet of paper with 
the words you see on the board written on it." Pass out materials. 
"Cut off the worc^at the top." (Feelings) "Cut along the solid 
line.-^Paste it on the top page of your construction paper. -Turn 
to the next page/6f you construction paper. Cut the next word 
off and paste it on that page. Keep doing this until you have 
one word on each' page and you have used all the words." Give 
individual help when needed. 



« 

"Each of you will get an old magazine. Look ^carefully at the pic- 
tures of people's faces. Wher^ you find one that looks happy 
^tear thfe'page out. Cut out the face and paste it on your book 
on the page that says 'Happy' J'* ... "Then look fof a sad face. 
Tear the page out, (^ut out the fdce and paste it on the page that 
says 'Sad'.*' ... "Look for a picture of someon'e who looks angry. 
Tear out page, cut out the face and paste it, on the page that 
?,ays 'Angry'.'* ... "Continue this procedure with loneliness, 
.love and fear." Each student cleans his/her own work area when 
linished. "When you finish put your name on thi front, bring • 
your book to me to be checked. When it is correct, put your 
book in your folder." , 

SUMMARY 

"Narte some v/ays people feol about something or someone." (Happy > 
sad, angry, lonely, love," fear.) "How do people show how they 
feel?" (The way they act, the v/ay their faces look, the things 
they say." * ^ 

« 

EVALUATI9N 

I'ln this lesson you have seen my face show tbo way I feel, you 
have found pictures of people that show the way they feel, now 
let's'-see if you can make your face show some feelings." 

"Each of you will get a turn to stand in front of the mirror.^ 
Make your face show the way it should look when I tell yoa the 
•feeling' word." This activity can take place in either open 
classroom participation or in an Isolated one-to-one setting. 
The method used will depend upon the maturity and stability of 
the individual student. Give the individual guidance when needed. 
The results can 'be re,corded by the instructor if Ifhis activity is 
a priority learning skill for the individual st^jdent. 
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LESSON ONE 



MY FEELINGS 



.GOAL 



Each student will view and listen to, then discuss the filmstrip and 
recording, "Why Do My feelings Change?" 



PERFORMANCE OBJECTIVE 



Given the filmstrip and tape, *Vhy Do My 
Feelings Change?" to view, listen to and 
discuss, the students, with teacher assistance 
will make a lisu of feelings (emotions) ex- 
pressed in it upon completion of the lesson. 



i 



RESOURCES ftEQUIRED 

1. Vacant table and chair. 

2. - Filmstrip projector 

3. Record player or cassette tape recorder 

4. Chalkboard 

5. Chalk 

6. FeSling Record Chart 

7. Pencil 

8. Oak tag 24" X 36*' 

9. Scotch tape 

10. Filmstrip and casi^ette or record 

//202 - Me, Myself and I 

B - vjh^ Do M]^ Feelings Change ? 

EYE GAtE HOUSE, Jamaica, N.Y., 11435, 1968. 

11. Adult other tHan the instructor or a parent of a student 
• in the class to serve as recorder. 




2. Have available two small, plain bags for each student and 
the instructor and a quantity of material scraps sufficient 
to enable each student to make a selection in trimming the 
puppet. 

3. Mix tempera. paints, if nfecessary. Lay out an assortment of 

« 

felt markers* 

4. Duplicate class Dramatization Chart. 

INSTRUCTIONAL PRXEDURES 

Instruct the students that each one in the class will be making 
two paper-bag puppets. The whole class will use tempera to paint 
the carton stage. The carton should be sitting on one long side, 
on a table at which the child will be able to sit comfortably 
while maoeuv^ng puppets in cut out portion of carton. 

The instructor should complete one puppet prior to the intro- 
duction pf the lesson. 

Give overall instructions in the construction of the bag puppets 
while making the other instructor use puppet. Give minimal in- 
structor aid while the students make their puppets. A brief 
review of facial components could be used at this time. 

When the stage and puppets are completed, time should be allowed 
for the paint and glue to dry completely. 

Introduce drama lessons with a review of "feeling"; what they 
' are and how people express them. 

Explain that the students will try to make their puppets "show 

off" some feelings on the stage. This activity will have to be 

adjusted by the individual instructor to meet the ability levels 

of the students. For the primary TMH students this activity 

could be carried out on a one-to-one basis. A "follow the leader" 

technic works well with this level. The older EMR or LD 

ftudent could* write a simple dialogue for this activity. ^ 
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Throughout this lesson the instructor should exercise care that 
no value judgements be presented.^ The goal statement should be 
carefully followed. \. 

If d ctudcnt is unable, aftor practice, to have his puppets show 
understandable behavior expressing the six emotions listed in the 
goal, further instruction in this area will be need>.J. It Is im- 
portant that Special Education students be able to correctly 
interpret the feelings expressed by the people they associate with. 

INTRODUCTION V 

"We're going to talk some more about "feelings", but before we 
do, we've got to make some things. Have you ever seen a puppet?" 
(Response will usually be 'yes'. The Sesame Street puppets could' 
be used as an example.) "We're going to make tw... puppets for 
each of us." Exhibit the completed puppet. "Sijjce we are going 
to be using pupjiets, we need a stage." (indicate prepared carton.) 
"When we finish our puppets and stage, we're going to put them 
to work." 

DEVELOPMENTAL ACTIVITIES 

"What is ,Tiy puppet made of?" (Paper bag and cloth.) "what do you 
need to make your pippet?" List responses on board as they are 
given. (Paper bag, felt markers, cloth, glue, scissors.) "I'm 
going to make a puppet while you watch and listen. Lay the bag 
flat on the desk. Do you remember what the parts of a face are? 
(Eyebrows, eyes, riose, mouth, ears, chin, cheeks.) Let's mark 
the chin, first." The chipline should be near the halfway point 
on the bag. 
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CHIN LINE 



-CLOTi 




"We'll put on the eyebrows, eyes, ears, nose, and mouth." "Next, 
we'll glue some cloth all the way around the open end of the bag 
and part way up the bag«" 

"It is your turn to make your puppet • V^hen you finish your 
puppets, put them on the shelf, clean your wojrk^ajea, then you 
may help paint the stage." Have tempera and brushes ready near 
the carton-stage. . ^ 

Allow time for puppets and stage to dry completely. 

Continue lesson: 

"We're going to put our puppets to work now. Let's make a list 

of the ways people feel about themselves, a game, or oth^r people." 

List happy, sad, angry^ lonely, love and fear. 

"We'll take turns with our puppets at the stage. I'll take my 
turn first. You try to guess what feeling my puppets are showing." 
Place one puppet on each hand and hold th^m at the stage opening, 
facing the class. The* instructor may use dialogue or pantomime 
to demonstrate his/her interpretation for the six listed feelings. 
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Allow time for student response and discussion between each deihon 
stration* 

You may practice with your puppets at your desk." (pass out 
puppets.) "I'll call your name when it is your turn to be at 
the stage.** 

EVALUATION 

The criteria for evaluation to meet the goal will be highly 
individualized. If the student can demonstrate the given feel- 
ings in a recognizable manner, credit must be given. The rule oiF 
approximations for Special Education students should apply. For 
the students who cannot meet th^goal additional ftne-to-one in- 
struction must be given. Record' results on class dramatization 
chart and keep thart for continuing evaluation. 

UNIT ENRICHMENT ACTIVITIES 

1. For intermedate and older students: i 

Invite 'a member of district psychological staff to discuss 
with the class the importance of controlling emotions in 
order to succeed in school, at work, and in getting along 
with others. 

2. A^k students to watch for fv shows thk^ show feelings and 
report to the class. 

3. Write class story about feelings and duplicate for student 
folders. 

4. Make a class scrapbook of pictures cut from old magazines 
showing feelings. * 

5. More capable students could work in groups to .write playlets 
for their puppets. 

SUPPLIMENTARY RESOURCES FOR THE TEACHER 

1. District Special Services office^. 

2. Book - Vm OK - Your ^ re OK, Thomas A. Harris, M.D. 

080 



UNIT II 



NAME 



H E C 0 R D E R 



FEELING 


MON. 


TUES. 


WED. 


THRUS. 


FRI. 


TOTAL 


riArFY 












4 


SAD 














AriGRy 










> 




(1 CAN'T) 

CDMCTD ATI rsM * 














LONELY 














LOVE 














LIKE 














HATE 














FEAR 














JEALOUSY 












t 



KEEP stick group score - H.4i , ■ 11, etc. 
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LESSON TflREE 



DRAMATIZATIONS 



G^AL 



Each student will demonstrate, through puppetry dramatizations, 
that he understands the meaning of happy, sad, angry, lonely, love, 
and fear-. ♦ 



PERFORMANCE OBJECTIVES 

« 

Given student constructed paper bag puppets 
and a carton stage, the students, with instructor 
guidance, will dramatize the meaning of; Ijappy, 
sad," angry, lonely, love, and fear during the 
evaluation of the lesson. 



RESWnCES REQUIRED 



1. Small plain paper bag»(any color) 

2. Scissors 

3. plue 

4^ ClotK scraps 

' 5. Crayons or f^eit markers 

61 Cardboard box 

7. Mat knife 

8. Tempera paints and brushes 
^ 9. Chalkboard and chalk 

10. Class Dramatization chart 



INSTRUCTOR PREPARATION TASKS 

^ I. The instructor should find a carton at least 28" X36" and 
cut it off to a depth^f 8'*. Mark off a 4" margin on the 
bottom of the carton* Cut and remove center portion* 
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STUDENT SCRAPBOOk- LABELS 



V 

• 

• 

t 

NAME 


FEELINGS 

r 

\S 

m 


HAPPY 


o 

• 

• 


SAD 

• 




ANGRY 

/ 


LONELY 


LOVE 


• ■ 


FEAR 


ERLC 
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UNIT THREE 



FAMILIAL SELF 

UNIT GOAL 



Each student will have a posiirive 'a>varencns of his/her familial stlf* 
commensurate with his/hor mental ^ge and caoabilities. j 



UNIT OBJECT IVES 

1. Given the correct data by their parent($) 
guardian, the studsnt w1-11 accurately name the 
members of his/her Ihniedlate family within 
limits determined by their mental age and 
abilities. t 

2. Given the correct data by their pa rent (s) or 
guardian, the student wlH accurately, name 
the members of his/her extended family '"within 
limits determined by their mental age and 
abilities* 

3* Given parent or guardian and Instructor guidance 
and training, the student w111 assume specified 
responsibilities In his/her familial setting to 
a degree of proficiency and speed determined 
PURPOSE mental age and phys^ical ability. 



The activities presented in this unit have many varied and 
divergent purposes , Some of tne goals and objectives have both 
a short term and a long term basis » ^ 

Many Special Education students have difficulty in comprehending 
the needs and relationships of vothers in their family structure.* 

One of the common characteristics and identifying factors of 
the retarded, is delayed developmental stages. It is easy for both 
the parents and the instruc»:or to fall into the acceptance of* 
infantile behaviors and attitudes toward adults in the retarded 
student's world- * . s ' 

Retarded student? nped soeclfic developmental goals set for them 



by botb the home and tho school. School-home cooperation is 
essential if these goals are to be established, understood, and' 
met. 

Since the majority of Special Educrtion students have difficulty 
in the academic areas^, eorly training in the general related 
areas of vocational education is imperative. 

The familial information, which is a part of the objectives of 
this unit, is the same information that the student will need to 
possess incompleting an application for a job, for social 
security and for securing references* 

Another purpose of this unit is to establish the understanding 
that there are many types of family structures, that there i^ 
nothing "wrong" with the student who'lives in a sci-caUed "in- 
complete" family unit, or one that is very different from the 
traditional mother, father, child unit* 



APPROXIMATE TIME 



No definite, specific unit teaching time can be established* The 
beseline data ^n be established by the teacher at any point* during 
the schooli year byTw^ying the students fill out a simple ap- 
plication* The application would have to be read to, and informa- 
tion written by, the instructor of the more severely retarded* 

The average suggested teaching time would be twenty minutes per 
day for ten days. 
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SUGGESTED GROUPING 

This uni^t will need to be taught on a group basis with individual 
instruction used as needed. The specific familial data recording 
will require completely individualized instruction. 
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P,Y/mATTnM SUGGESTIONS V 

The student family record form should be given both as a pre- 
test and upon completion of the unit as a post-test. The form 
should have the note to parents removed prior to the testing, 

, * Both tests should be stapled together and placed in the student's 
folder upon completion of the unit. The areas o* error should te 
re-taught repeatedly until the student can either write or give 
the answers verbally to the best of their present ability. Care 
should be taken to explain that some of the studenh will not 
have a fatker or a ^mother or brothers or sisters, but all have 
some kind of a "family" structure within which they are a part. 
Some students may need special help in understandirt^;4i»e fact that 
they may be a part of more than one family^ (children placed in 
foster homes yet still maintaining contact with their "real" 
family on a visitation schedule). 

The Ml Family Job checklist can be used both as an evaluation form 
and as an incentive for the student to accept more- home responsi- 
bilities. The parents can use this form themselves in helping 
establish a consistent schedule for the student at home. Many 
of the skills covered on this check list are a part of most 
Special Education curriculums. 
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LESSON ONE 
FAMILIES 



GOAL ' ^ 

Each student will identify the members of his/her' immediate family to 
a level of coYnpetence commensurate with his/her mental age. 



PERF0R/1ANCE OBJECTIVE 

6lven the correct data by their parent(s) or 
guardian, the student will Sccurately name the 
members of his/her Itrmedlate famn;y w1 thin- 
limits determined by their mentis age and 
abilities. 



RESOURCES REQUIRED 

■ ■■ , \ 
If Chalkboard and chalk 

• * 

2, Family Living Set (#1 or #2) filmstrip and records or tapes 
^ (Eyega^e House, Jamaica, New York^ 11435) ^ 

3, Mail order 'catalogue '(Sears or Wards) ' 

4, Felt ' 

5, Scissors 

6, Glue J 
?♦ Seven sheets large construction paper ^ 

8. Student family record form (3 copi<!i^ per^tu^ent) 

9. Pencils . 

» 

INSTRUCTOR PREPARATION TASKS 
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The instructor should carefully preview all the filmstrips and 
recbrds.- The number of strips used in this Lesson can vary 
according to the age and a|)ility level of the group* 

The instructor should study the teacher's manual and apply those 

suggestions which meet the needs'. of the students, 

/ i 
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• If the Family living Set s are not available, aoy filmstrip or - . 

sound film which presents the family format can be substitued^ i 
The* filmstrip is intended to be an introductory step in this 
lesson. •< * 

/ . . . ^ ■ ; 

If a catalogue is not available, used magazines could be substi- r [ a 

tuted. Wory^n's Day , Parerv^ and Good Housekeeping magazines 

^also have good selections of x^amily type pictures. " * ' 

\ ^ 

The instructor should duplicate\hree ('3) copies of the Student 

' .Family Record form. Cut two of the"f<ims off. at the dotted line. . 
It is suggested that the instructor send the parent form home 
the week prior to initiating this lesson. , / ^ 

If there is no- parent response, use the informatioa found on' the 
student enrollment' card or on the class' register. » 

INSTRUCTIONAL PROCEDUR ES^ ' . ^ - ' 

Before students arrive set up classroom to view filmstrips or 
filmy Have the magazines or ^catalogues, spissors, glue and con- 
^struction paper at hand. ' ^ ' \ 

The students are to be seated at their desks with adequate viewing - ; 
spacing* 

The instructor should follow theKrecommended procdures sug- 
gested ^in the film strip^eacher's manual. V 

After discussion of the filmstrip pass out the Student Family ^e-,. 
cord form. Ask the student^s to fill them out or help each student 
fill them out. For some 'students the iihstrufttor will have to read 
the statements and ricord the student's response. Collect the 
forms when they are^ completed, /ave until the t§fst is given at the 
end of the unit, when -the two will be stapled together and placed 
into the student's folder. 
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, Through class discussion list the (different jcinds of- family' 
structures on the board; Copy th^ seven most common struc- 
tures on the sheets of construction papef, one structure per' page. 
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Tear out of the catalogues or magazines one sheet of /'people" 
pictures for each student. Ask them to cut them out. After 
an ass.ortment has been cut ask tno students to select the figures 
to match the names :n the family structure pages. Glue the 
figures in place. Pin or tack the resulting posters on the bulle- 
tin' board. 

INTRODUCTI ON 

After the students are seated review what they have learned 
about themselves in the preceding units. 

"What do you know about yourself?*' (Name. I have a body. It 
can do things. I have a face, it has eyes, mouth - - •) 

"Do you remeniber what we learned about feelings? Are they 
a part of us?" (Yes) 

INSTRUCTIONAL DEVELOPMENT 

"Today we're going to start talking and learning about something 
that we are a part of. This thing we are a part of is called 
a family. Before we talk about ourseif and our family we're 
going to watch and listen carefully to a filmstrip(s) and re- 
cord(s). When we have finished with the filmstrip(s) we'll 
talk about what we have learned from it (them).'V 

Follow steps suggested in teacher's manual in viewing filmstrips. 

"What is a family?" (People who work together to help each 
other find food, shelter, protection, love and care.) "Are 
all families alike?" (No) "IVhat names do we give to the mem- 
bers of a family?" (Jather, mother, children - brothers, sisters) 
"Do all families have the same members (parts)? (Mo) "Let's 
make a list on the board of some of the different kinds of 
families?" 
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' List should include a sample of the kinds of family structures 
represented in the classroom* 
For example: 

Father - Mother - Child 

Father Mother - Children * 

Large and small families 

Father - Children 

Mother - Children 

Grandparents - Children 

Foster parents - Children 

Grandparent - Parent - Children \ 
There should be at least seven examples. 

"I'm going to give each of you a paper. It is about you and 
your family." Pass out Student Family Record Form. Give in- 
dividual help, if needed. "When you've finished, bring your 
paper to me." (Collect and save individual forms.) ^ Copy family 
structures from board onto construction paper. 

We need some posters for our bulletin board about families* Let's 
read the list we made on the board again." 

"I'm going to give each of you a page from a catalogue (magazine). 
Cut the people (mothers, fathers, children, grandparents) out 
carefully. When we get through cutting, we'll glue the people on 
these sheets of construction paper to make pictures of the dif- 
ferent kinds of families.'' When this activity is complete arrange 
posters on bulletin board. 

SUMMARY 

When posters are on bulletin board, review what a family is for, 
and name the members of the different kinds of families. 

EVALUATION 

Compare the results of the students answers to the information 
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supplied by the parents or infomation on the student enroll- 
ment record. Make corrections on the student answer sheet and 
give individual instruction where needed. 
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LESSON TWO 



MY BIG FAMILY 



GOAL 



Each student will be abl^ to identify the members of his extended 
family to a level ^of competence commensurate with his/her mental age« 



PERFORMANC E OBJECTIVE 

Given the correct data by their parent(s) or 
guardian, the student will accurately name 
the members of his/her extended family within 
limits determined by their mental age and 
•abilities. 

RESOURCES REQUIRED 

1. Two -12" X 18" pieces cardboard 

2. Cotton scraps , 

3. / Glue 

4« S^dssors 

5. Paper punch 

6. Construction paper 

7. Two 18" lengths yarn 

8. Corner mounts for photographs ^ 

9. Family photographs sent by parents 

10. Felt pen 

11. Chalkboard and chalk 

12. Family tree master . ^ 

INSTRUCTOR PREPARATION TASKS r 

1. V/rite student's name on back of family photographs sent from 
home. 

2f Write each student's name on a large sheet of construction 
paper, stack the sheets between the two pieces of cardboard 
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^nd punch out two holes, one inch apart near the top and 
bottom on the left edge. Crease, with a sharp tool, a line ' 
one inch to the right of the holes on the inside of the top 
cardboard. This, when covered with these scraps of material, 
produces the Family Album. 

3. If the students have not brought their family pictures, 
remind the students again to bring them if they can. 

4. Duplicate Family Tree, one per student. 
INSTRUCTIONAL PROCEDURES 

^Review the family groupings on the bulletin board posters. 
Remind group that these are family members living in their home. 
Through clas^ discussion list on board family members who do not 
live with them, but are members of the "big" family. Again, 
careful attention must be given to the different forms of family, 
since it is quite possible some students may not have any known 
members of the extended family. 

After the. extended, family members are listed on the board ex- 
plain or question the purpose of a "Family Album". 

Discuss the class project of prpducing an album for their photo- 
graphs. Included in this discussion should be the need to handle 
photographs with care since they are borrowed. E^cplain the corner 
mounting process. If a student is unable to bring a photograph 
to be mounted on his/her page help them draw and color repre- 
pntations of their family and mount in the same manner as the 
photographs. 

Instruct the students in laying out the cotton scraps in a "crazy- 
quilt" pattern to cover both pieces of cardboard, inside and 

r 

outside. More capable students might work as a class to form 
theix pieces into a tr^ditional quilt pattern such as the 
"Tumbling Block", "Patchwork", "t^fedding Ring" or "Texas- Star". 
The patterns can be f^unCTin many craft books, magazines, or 
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pattern catalogues. Be certain to allow for bending on the front 
cover along the scored line. 

'After photographs are moUnted and covers are dry, pierce cloth 
through punched holes, lace end tie with lengths t)f yarn. Label 
front cover with felt pen as: . Our Cliss Album, or Our Family Album. 
Place album on bookshelf and allow ample time for the students to 
"read" it. 

Pass out copies of the "Family Tree". Through discussion bring 
out relationship between a family and a tree. For example: 
both have many parts, all parts are importaht, both grow as they 
get older, the^ both have name'i which help us identify them. 

Labeling family members to the tree will probably need to be- done 
by individual instruction. For the younger and less capable^ 
students, the extended family could stop with their grandparents. 
The older and more capable students could extend the tree to in- 
clude aunts, uncles, and cousins, if the information is .available. 

The purpose of the tree is both instructional and evaluative. It 
will give the student a pictoii'^1 representation to see his place 
in the larger family structure and oid the instructor in evaluation 
of the student's grasp and knowledge of the concept of their ex- 
tended family. 

When the trees are completed, have the students place them in their 
folders. , 



INTRODUCTION 



"Let's read the posters about families on our bulletin board." 
Read individually or as a group. "Are these all the family mem*- 
bers we have?" (No) 

"Today we're going to^^learn about other members of our f.imilies." 



DEVELOFMENTAL ACTIVITIES 



"Do all the members of a family l.Wo In the same house or even 
in the b<w- city?" (No) : ; in»-v sllil ,Tom:>e^o of your family?^* 
(Yes)* "Jhat do you call the;ri?" Cvandnia, o.^Gndpa, aunt, uncle. 
"Do you know v;hy your grand-notho" (grcndfather) is a part of your 
family?" (They are mother's (father's) mother (father).) '»Why 
are aunts and uncles menbers of your familyy* (They are mother* s 
(father's) brothers (sisters).) "Aunt's and uncle's children are 
called •" (Cousins) 

"Let's make a list on the board of people who. are members of a 
family but don't have to live with you." (Grandmother, grandfathe 
aunt, uncle, cousin, brother-in-law, sister-in-law, etc.) 



"V^e all are a part of two kinds of families. Those. v/e've lived 
with are called our immediate family. The other kind of family 
are those members we may never live with. W.§^all this our ex- 
tended family. The members of our extended^ family are called 
relatives." A- 



"Do any'of you have a book at home with pictures of your family 
and relatives in it?" (Responses may vary) "We call this book 
an album. * We're going to make a class family album. Each of you 
have a page with your name on it. We'll 'mount the pictures 
you brought from home in it. If you don't have pictures 
I'll help you draw your family pictures and we will mount your 
drawings. Remember we're.just borrowing the pictures, so we 
must handle them carefully* Hold the pictures by the edge with- 
out bending them. When you look at the album, clean hands are 
the rule." Demonstrate correct procedure to mount pictures, 
giving corner mounts to fit each picture. 

Display cardboard album covers. "We are going to glue pieces of 
cloth over this cardboard to make it look better." Use either 
suggestion for patchwork presented in the Instructional Procedure 
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section* 

While glue and mounts are drying » pass out Family Tree papers. 
"Put you name on the line." 

"What is this a drawing of?" (Tree) "Do you know how a tree 
is like a family?" They all have many purts. Each part is im- 
portant.. They have names. Some are big and some are little. - 

"We call this tree a* Family Tree. On it we wil^^ite on the 
branches and limbs the names of some of your r^P^ves and 
members .of your family. The trunk has your last name on it. 
When i ask you the name of your (mother, father), if you give 
the correct answer ^ lUl write it on a branch. We will do the 
same for as many family members as we can." 



SUMMARY 



"Now that the glue is dry, we can put our album together." Line 
up holes and have a student lace and tie the album together. 

"Put our album on the bookshelf, J . Each of you may take 

turns reading and looking at the pictures. Remember the rules, 
no extra marks on the pictures and always clean hands." 

"Do all people have some kind of family?" .(Yes) "Are all 
families the same?" (No) 4^ 



EVALUATION 



The evaluation for this lesson takes place during the recording on^ 
the Family Tree. Do not record inaccurate responses. Mother's 
name is not Mama. Father *s name is not Daddy. 

As each student finishes supplying known information for the 
"tree", have them put the paper into their folder.. Continue 
teaching the facts for the "tree" until the student tan supply 
names for the major members of his immediate and extended family. 



LESSON niREE 
MY FAMILY JOBS ' 




Each student will assume specified family maintenance tasks in his/h< 
home commensurate with his/her mental age and physical capabilities. 



PERFORMANCE OBJECTIVE 

Given parent or guardian and fnstructor guidance 
and tralnliig, the student will assume specified 
responslblTlties In his/her familial setting to 
a degree of proficiency and speed determined 
by his mental age and physical ability. 

RESOURCES REQUIRED 



P ^1. My Family Jobs master 

2. Note to parents master 

3. Pencils 

4. Construction paper 

5. Glue 

6* Felt pen 

?• Sdssors 

8* Old magazines 

9. Chalkboard and chalk 



INSTRUCTOR PREPARATION TASKS 



Duplicate the student "My Family Jobs" record form and the 
parent note, two per student. ^ 

At least one piece of construction paper for* each student will 
be needed to make an assortment of posters *W^laying home tasks 
being accomplished. The old magazines^will provide the pictorial 
examples needed for the posters. 



send home the parent note at least a week prior to initiating 



INSTRXTIONAL PROCEDURES 

« 

. Collect and save parent responses to the note about students* 
home jobs. 

Review: Why do we have families? What were the members of the 
families in the filmstrip doing? Discuss and list on board the 
various tasko the different members of a family do to make their 
home a place for a family. Pass out student "My Family Jobs" 
record form. Have the students work as independently as is 
possible. Non-readers and the primary level student will *need 
instructor supervision and aid. They are to put an X beside each 
job they are supposed to or actually do at home. Put the form in 
the student's folcier. 

Pass out one magazine to each student. Ask them jto cut out the 
pictures of people working at jobs inside or outside a home. 



Give glue and construction paper to each student. Ask them to 
glue the picture to the paper and be ready to tell what Job is 
being done, and who could do it. Place posters on bulletin 
board. 

Compare student answer to parent response. Encourage the parent 
to give the student more responsibility at home during parent- 
teacher conferences. 



After summary, pass out second student "My Family Job" form. 
Ask them to check o^ff jobs they would like to do. Give individual 
help as needed. Staple all three forms for this lesson together 
and place in folder. Be sure student forms are marked correctly, 
either "Job I Do" for the first response or "Jobs I Would Like 
To Do" for the second. 
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The posters could be tied together to make a scrapbook of horije 
jobs and saved for the culmination unit. 



INTRODUCTION 



"We have been learning about families, l/hy do we have families?' 
(For help, to live with, to help us, to give us food, to take 
care of us.) "Should everyone in a family help do the jobs • 
at home?" (Yes) "Do you help?" "What were th^ families in the 
filmstrips doing to help gach other?" 



INSTRUCTIONAL DEVELOPMENT 



"Let's make a list on the bWr)s of some of the jobs t^at have 
to oe done at home." Cook meals, do dishes, sweep fl^oors, »vush 
clothes, fold clothes, dust, clean table, set table, maKe?^^eds^ 
pick up clothes, etc. ' . ' 

"Each of you will be given a list of home joos. If you do the 
job put an X on the -line. If you dort' t leave the line blank." 
Give individual i^^struction if necessary. Instructor marks 

.Jobs I Do. Be certain form is dated. "Put t'he paper in ^ 

your folder when you've finished." 

"We have a list of home jobs on the board and, we have talked 

'if 

about some. Each of you will get a magazine, gluo' scissors, 
and some construction paper. Look through the magazine .to fi 
pictures of people doing jobs at home. When you find one,' cut 
it out. and glue it on the construction paper." 

Discuss the choices with each student. , 

Collect the posters and pin the correct ones on the bulletin 
board. ^ 

SUMMA RY 

J 

When the work area has been cleaned, discuss the posters one at 
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a time. "What job is being done in this picture? Who is doing 
it? Could some other family member do this? Could you do this 
job? (Yes - No) Why not? Could you learn to do it? 

EVALUATION ' ' ' 

Pass out second student "My Family Job" form, marked _X_ Jobs 

I Would Like To Do. "Mark this form with an J( beside the 

jobs you would like to do but don't do now. 

When this form is completed staple all three home "Job" forms 
together, the parent form and both student forms. This infor- 
mation is primarily , for parent guidance purposes, and should be 
reviewed during the parent-teacher conference. 

"We have had several lessons about our families. Each of you 
will get a paper about your family. Read it and see how much 
you have learned about your family." Pass out ^second copy of 
the Student Family Record Formi. Individualized instruction 
must be given to the non-reader and primary level students. 
Attach both Student Family Record forms together. Evaluate for 
individual progress. 

UNIT ENRICHMENT ACTIVITIES - 



1. If one of the parents belong to a large family and have 
films of a family reunion, invite them to bring the material 
to class and be a guest speaker. 

2. If the school district has a foreign exchan^^teacher(s) in the 
syitem invite them to tell the class about families in their 
native land. 
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^ STUDENT FAMILY. RECORD FORM 
Dear Parents: ' 

4 

In "Careers" we are studying a unit about fannilios. We will 
need your help in'tearhing the correct information, Would you please 
fill this form out and send it Dack tu school • If you have a snapshot 
of your family, could we borrow it? It will be returned before school 
is out* 

Thank you, * 



Teacher 



I anl . 

Student's Name ^ 

My mother's name is 

My father's name is ; ^ 

My sister's names are , _ 

My brothers' names ar e > , _ 

Others who live in my home are 



I have 



Number 



I have 



Number 



I have 



grandmothers 

grandfathers. 

uncles. 



I have 



Number 



I have 



aunts 
cousins 



. Number 



Number 



()H2 



Date 

Dear Parents: - • ' ' 

In our study about families we are learning about the different jobs 
each member of the family does in their home. 

We will be talking about which jobs each student in the class does a 
their contribution. 

Please check which jobs your child is expected to do at home as thei 
share. ^ 

Thank you for your help, ^ 
r 

Teacher 



\ 



Student's Name 



083 



NAME 



DATE 



Make bed 
Clean bathroom 
Clean room (own) 
Sweep kitchen 
Wash dishes 
Put dishes away 
Set table 
Clean table 
Vacuum 

Take out garbage 



Sweep carport 

Sweep drive 

Rake grass 

Make salads 

Fold clothes 

Sort clothes for wash 

dust furniture 

Water grass 

Wash Car 

Clean inside car 
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NAMt : 





Rir 



Dear Parents: ^ 

In "Careers" we are studying a unit obout fumilieb. Wo will need 
your help in teaching th:> correct information. Would you please fill 
this form out and tend it back to ^^choui? If you ftavc a snapshot 
of your family, could we borrow it? It will bo return^-d before school 
is out. 

Thank you, 



Teacher 



I am 



otodent'S' Name 



My mother *b name is 



My father* s name is 



My sistj^rs' names Are 



M/ brothers* names are^ 



Others WHO live in my home are 



A 



j^I have 



grandmothers. 1 have 



aunts < 



I hdvc • 



grandfathers. 1 have 



cousins. 



I have 



uncles. 
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UNIT .IV 



SOCIAL SELF , 

UNIT GOAL 

Each student will have a positive crd nccu-ato a.v-.rer'OS'; of '.ua social 
self, commensurate with their mentax -ge ?.nd Iv'virozl cp^ciii^^s. 



UNIT OBJECTIVES 



1. Given a film or fllmstrip to view and discuss 
concerning social behaviors, the student will 
produce a simple booklet containing rules 
(guides) for social behaviors upon completion 
of the lesson with Instructor assistance when 
necessary. 

Given a film or fllmstrip concerning making 
friends t© view and discuss with Instructor 
guidance, the students will write or dictate 
a short story about the subject of friends to 
be placed into a booklet upon completion of the 
lesson. 



PURPOSE 



The teacherc should attempt to be as non-dictatorial as possible 
in developing the rules for this unit. At the completion of the 
unit, it is hoped that the student will have an understanding that 
some behaviors are acceptable in the classroom but not at a concert 
^ some at home, but not at school, some are used at all times, some 
are never acceptable. The purpose of the unit is to develop an 
awareness of acceptable social behaviors not a parfect finished 
product. In teaching this unit the expectation- and/or ap- 
propriate behaviors v/ill have to b.» adapted to the general 
maturity level of each group. 

APPROXIMATE TIM E 

This unit should be taught as a ccnf,entr-.lcr) -'hoie rather than 

taught incidently throuoho * th-^ yr^ar f';- t'n,^ ^s,c\ot v:V" 
vary accordinn to ago, ^ 
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Suggested times: 

Primary - 10 minutes per day - 10 days 

Intermediate - 15 minutes per day - 10 days * 

Upper. - 20 minutes per day - 10 days 

SUGGESTED GROUPING 

This unit can be taught as a group .activity with individual 
instruction given as needed. The instructor or an aide may 
have to let the student dictate the stories and write the 
stories for the very yough students or the non-readers. 

The resource instructors in speech and for the visually 

handicapped should be kept informed of the unit activities 

and the stories could be developed during their activity tiies. 

EVALUATION -SUGGESTIONS 

The evaluation device for this unit developed for this unit is 
to be given prior to the unit instruction and at the completion . 
of the unit. The test may be read by the teacher and the answers 
marked by the students. More capable students may take the 
test independently. The results of both tests should be re- 
corded and compared at the completion of the unit. .The 
copies of the testq should oe stapled together and placed by 
the .student in the individual folders. 
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LESSON ONE 



GOLDEN GUIDES 



GOAL 



Each student will produce a simple bcJoklet containing rules for 
acceptable ways of acting in a variety of social settings. 



PERI^ORMANCE OBJECTIVES 



A. 



Given a film or filmstripno view and discuss 
concerning social behaviors, the student will 
produce a simple booklet containing rules 
(guides) for social behaviors upon completion 
of the lesson with instructor assistance when 
necesaa ry. 



RESOURCES REQUIRED 



!• Movie projector 

2. Filmstrip projector 

3« 1/2 sheets oak tag (6) 

4, Ditto masters 

5« Duplicator paper 

&• two & 1/2" X 11" sheets construction paper for each student 
(gold or yellow) 

7« Old magazin&s or catalogues 

' 8. Chalkboard and chalk 

9. My Golden Book master 

ip. Happy Face - Sad Face evaluation Iforms ( two per student) 

ll*' Films or filmstrips which develop the theme of " acceptable 
social behavior, for example: 

Courtesy ^or Beginners , Let's Play Fair, Fairness For 
Beginners , Getting Angry t Oak-tree Seven 

12« Scissors 

13. Paste 
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INSTRUCTOR PREPARATIO:: TASKS 



J 



Preview films or fimstrips used to introduce lesson* Duplicate 
"My C den Bock" on yellp' or gold construction paper, one per 
students Dup)icate *'H?ppy Face - Sod Face" evaluation form. 

II^ISTRUCTION AL PtlQCEDURES 

Explain to the students that they are going to answer ysome 
questions about some ways of acting. ^Pass out Happy-Sad Face 
evaluation form to each student. Be certain names and d\te are on 
form. After each student finishes test, collect them andjsave 
until post test is given. Record and compar^oth scoreJat 
thdL time. ^ ^ 

View selected film or filmstrip, discuss the material presented 
in film'. 

Through class discussion make a list of the different praces 
they are during the week.. List these on the board and then 
copy to sheets of oak tag, one sheet for each place. 

Pass out catalogues or magazines. Ask students to look for pictures 
of people at these places, cut them out and paste on oak tag - ^ 
at the top half. Using posters as guides and through class dis- 
cussion make a list of simple rules of behavior for each. 
Select the most pertinent and cH|^ on oak tag below pictures. 
Have the rules copied on ditto masters (by student, if possible), 
duplicate and give each student copies to be put into the "My 
Golden Book". Staple together and have the students put the 
booklet into their folder. 

View the chosen film and discuss. 

"Let's make a list of the different places we go." 
Home 

School - classroom 
Playground or park 
Lunch area 

Bus - field trips, shopping 

Programs - concert, movies, plays, assemblies^ 



When this activity is finished instruct the students to find 
pictures of people at the places or pictures of the place itself, 
in magazines or catalogues* 

"Cut the pictures out carefully and bring them to me." In- 
' sjtructor or aide pastes the pict^ires to the top portion of the 
half-sheets of oak tag. 

Continue the next part of the lesson )^th a review of the posters. 
"Let's make a list of the best ways of behaving in these places." 
The compiexities of the rules will depend upon the age and 
competency of the students. Keep them as simple and in a 
positive structure as possible. 



' Examples: 
Home 



i 



Classroom 



Playground 



Lunchroom 



Shopping 



1. Follow the rules of ^your family. 

2. Do your share of chores with a smile. 

3. Remember "thank you" a^^"piease" 
belong at home, too. 

1. Follow the safety rules. 

2* Keep yourplace clean. 

3. Be fair, share, - games, toys and 
books. 

1. Play safe 

2. Take turns 

3. Follow directions- 

Chew with your mouth closed. 

2. Talk quietly. 

3. Eat, not play. ' ^ 

1. Walk in stores. 

2« Hands off things, unless you can 
pay for it. 

3. Always ^pay for what you take. 

4. Soft voice. 
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INTRODUCTION 



2. Oay "thank you" with your hands. 
(Clap) 



3. Stay in your seat. 

4. Remember others want to??f^jJtr and 
see, too. 



To introduce the lesson the instructor should briefly review the 
general background knowledge from the preceding units. Explain 
. that we are in many different places during a week and that peopl 
expect us to act in certain ways, depending upon where we are. 

Administer pre-test "Happy Face - Sad Face" evaluation form. 
DEVELOPEMENT ACTIVITIES 

"Do we act the same way in the classroom that we do on the play- 
ground?" (No) "Why not?" (Safety, noise, work-play) "Do we 
act the same way at home as we do when we go shopping?"" (No) 
"Let's _find out more about the different ways people behave in 
different places." 

"Today we are going to see a film about some ways of behaving. 
After we»ve seen th^^f ilm/f ilmstrip, we'll make some posters. 
When the posters are finished each of you will make a book called 
"My Golden Book". 

View the f ilm/f ilmstrip - head class into di^scussion of the 
places they have just seen or the places they go during the week.. 
"How many places will you be today?" List responses, for example 
Home, school, bus, playground, lunch room, grocery store, movie, 
skating, car. 

It is suggested that only one place be covered each day . 

* The next section should be repeated for each place . 

"Do we act the same way everywhere we are?" (No) "Are ^ 
there special rules for some places?" (Yes) "What are some 
special rules we should remember to follow at (Place) ." 
Write suggestions on board in simple terms. See example 
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suggested in this lesson under Developmental Procedures, 
Pass out catalogues and scissors. *^aeh of you look to see 
if you can find one picture that sh6ws people at (Place) 
Cut it out and bring it to me and we'll paste it on the top 
part cf our poster." When this activity has been completed, 
discuss pictures. Copy rules for ( Place j from board to 
poster* Put completed poster on bulletin board. If feasible 
select B student "to copy rules from poster to the bottom 
half of a ditto master. When all the areas have been covered, 
duplicate and on the last day'of this lesson complete the 
booklet. 

"The last part of our lesson ijs about the ways we act in dif- 
ferent places. Each of you will get the front and back of a 
book. Put your name on* the coyer." Pass out duplicated rules and 
staple together in booklet "My|Golden Book". "Now, each of you 
have the same thing in your book that is on our posters. You 
may color a picture in 'the space above the rules or cut out 
a picture and paste it in the space." Give help when necessary. 

i 

SUMMARY 

"Open your books to the first page. Student , will 

you read or tell what rules are on this page?^* Give help if 
needed. "Are these rules fair?" (Yes) "Why do we need them?" 
(To keep safe, to get work done, to be ^f^.r to others.) "Turn 
to the next page." Repeat procedure for each page. 

EVALUATIOS>{ * ^ 

"Are these rules good ones? (Reply) "Can we follow them?" 
(Reply) "Would you like to try?" (Reply) "Each of you are 
responsible for trying to follow the rules wherever you are. 1*11 
watch to see if you are following the ones for school during this 

week. 6n (Name day) ril mark a happy face on your book 

if you've tried. ^ Instruct students to put booklets into their 
folders. 
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LESSON TWO 



A FRIEND 



GOAL 



Each student will be able to tell or demonstrate what a friend is. 



PERFORMANCE OBJECTIVE 

Given a film or f^lmstrip concerning making 
friends to view and discuss with instructor 
guidance, the students will write or dictate 
a short story about the subject of friends to 
be placed into a booklet upon completion of the 
lesson. 



RESOURCES 



1. Movie projector 

2. Two 8 1/2" X 12" pieces oak tag 

3. Two wire brads with 3/4" shank 

4. Lined penmanship paper 

5. Papei,' punch 



6. 



One or more of the following films: 



a* Getting Along with Others . 
h. People Are Alike and Different 
c. Fun of Making Friends ^ 

7. Camera and film 

f 

INSTRXTOR PREpAaTION TASKS 



Cut oak t- ] to size and pu^ch two holes in top. Fold one piece 
on a line l/2" from top. 

Previeii^elected film and note pertirjent points covering the 
parts concerning why we need fri-^Kdsj how to make friends, how 
to keep friends. 

Fot adolescent level classes this^ patt of the unit can be used 
to develop and discuss acceptable hetrosexual behavior and/or 
dating. See Career Education Materials list for media sug- 
gestions in this area. (Junior High level) 



094 



100 



INSTRUCTIONAL PROC EDURES 

After the film/films ha^'O been shown and discussed, givo oach 
student the opportunity to either write or tell a story about a 
friend or making friends or y/hy .ve need friends. The final copy 
is -to be written or. lined penmanship paper. The instructor will 
have to write the story for the non-writing student. 

For students without language a picture can be taken of them 

demonstrating some aspect of being a friend. The picture can 

be posed or not*, depending upon,^he student's ability. Glie 

the picture on the penmanship paper under the student's name. Each 

student should have at leas.t one page for which they receive 

credit in the class book. Place the completed book titled 

"A Friend" on the library shelf. 

Examples of the stories could be as follows: 
A Friend 

A friend is someone to play with. 
A friend is someone to talk to. 
A friend is -someone to laugh with. 

4 

A friend is jomeone you can argue with 
and they stiH like you - 



I Can Be A Friend 

I can play with them. 

I can take 'turns with them. 

I can share with them. 

I can listen to them talk. 

stories should vary according to age and ability. 

Administer post-test. Give the same '^Happy-face, Sad-face" 
evaluation form used preceding lesson one of this unit. Record 
both responses, staple the two ter^ts toge,ther and place in 
student-**s folder. 

♦ 
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INTRODUGCION 



*'In the other lessons that we've studied to learn about ourselves, 
we've learned vvho we are, what are, how our bodies look, some 
w^ys we feel, some things about our families, and some rules for 
getting along wherever we are. Our next lesson is about friends." 

DEVELOPMENTAL ACTIVITIES 

"How many of you know what a friend is?" Check for positive 
responses. " (Name) , will you tell what you think a friend is?" 
Responses will vary according to age and ability. "I-s it important 
for us to have friends?" (Yes) 

"We're going to see a film about friends and friendship. Listen 
and watch carefully. When we have discussed the film, each of 
you are going to write (shov/.or tell) something about a friend." 

View and discuss film. Use film^ manual or notes taken during 
pre-view as a guide. "What is a friend?" (Response will vary) 
"Are all of our friends the same age?" (No) "Is everybody our 
friend?" (NO) "What do we mean by a "best friend"? Is the 
same person always our "best friend"?" (n6) • "Are the same 
people our friends' forever?" (No) "How can we make new frien<Js?" 
(Talk to new peoj^le, *help people, share games and toys.) "How 
can we become a friend to someone?" (Let them know we want to 
be a friend. Help them, be kind, smile at "people, invite 'them 
to play games. ) , ' 

"Now that you know about friends, each of you are to write 'or 
tell a Story about a friend or someone you want for a friend. 

The instructor wiO.1 have to write the dictated story for non- 
writers. A picture can be posed for or taken of the student 
without language, participating in a friend-type activity. 

When the written stories are corrected ciive the student lined 
penmanship paper to make a clean copy on. 



ERIC 



102 



SUMMARY 

"When your stories are finished, check to be sure your name is at 
the top of your paper.' We'll put your story in the "Friend" *book 
and the book will be on the library shelf for each of you to read 
or look at.'* 

EVALUATION 

When the "A Friend Book" is completed pass out the HappySad 
Face evaluation form. 

"Today we're going 'to answer the same questions, you answered oe- 
fore our last tWo lessons. We're doing this to see. if you have 
changed. your minds about some of the things you believed before 
we had tHese lessons about rules for ways of acti-ng in different 
places and rules for making friends. When your paper is* finished 
we will staple the two sets of questions together* You. are to 
put them into your folder, so we'll have them for the last unit 
of study about ourselves." 

UNIT ENRICHMENT ACTIVITIES , 

1. Make plans and arrangements at district level for inteiTnediate 
and upper level students to attend^the Young People's Concert 
at the Civic Plaza in the Spring. (Call Special Ser^dce office 
for information) 

2. Check with Desert Sands and Frank Borman Junior Highs for 
pley matinee dates. Levels that should attend will depend 
upon program selected* Review behavior guides in folders. 

SUPPLIMENTARY RESOURCES FOR TEACHERS 

•I 

1. Fine Arts Consultant - information conerning plays and » 
concerts in the district. (Junior High level) 

2. Special Service office - arrangements for special field 
trips. (Yourg People's Concert) *- 

3. Phoenix Art Museum • Children's Art Exhibit. (Behavior 
in public-field trips) 

4. Opening Doors to Careers • Central Maricopa Careers Project. 
Resource Manual Volumn 1 .097 . ^ . ' 



» Name 



Date 



Put an X beside what you think is the best ^ai^swor ♦ 
Tiie happ y f^c'e is yes, the sad faco no* 



YES 



NO 




If's OK to whisper when the teacher. is 
r'eadincj a otorv t<j my class. 




I always have to share whai I have. 




I must sit down and talk softly to my 
neighbor on the bus. ^ 





I must be a good friend to everyone. 



I must use the good manner words, 
please, thank you, excuse me. 




I can run in the classroom. 




I chew my. food with my mouth closed* 




t can play "chase" on the playground. 




I can talk when someone is playing a 
song on the pip.no. 
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UNIT.V 



/ OGCllPATIONiJL SELF 

UNITOTAL V ^ 



Each student, will have' awareness* competencies of their occupational • 
self; commensurate with their' mental age and individual capabilities* , 

— • ' ' ' ' 

UNIT OBJ E CTIVES 

1. ^ Given Naccurate information by their parent(s) 

o.r 4)uardians and ihstruct^r guidance, the 
students wi11 know the occupation and be able 
to state the occupation of. their parent(s} or 
guardians upon completion of this lesson. 

2. Given training and supervision by the instructor, 

. ; the students will perform custodial tasks 'in their 
school during the' school day, to a degree of pro-' 
ficiency commensurate with their individual 
abilities. 

3. Given Instruction the students will know where 
PURPOSE people learn how to do a job upon completion 
' of the lesson/ 

These activities and lessons are developed to aid the Special 
Education^ student learn, the information necessary to fill out 
personal hisjtOry information 'blanks on employment applications." 
Other activities were developed to help tliem understand that there 
are many jo.bs represented in their own classroom and that each 
and. ev%ry job is important to someone. 

The ^ands on activity in the school environment is used to aid 
, ^in developing in each student a sepse of responsibility for their 

environment and pride in doing a task well. 

* ^ 

The parent questionaire is in no way to be used critically. 
It is strictly a volunteer instrument. If the parent chooses 
not to reply, the instructor carx base instruction in broader 
and more general terms.* The student should be helped to 
understand that some people are not able to work because of 
age, illness or responsibilities not connected with work. 



109 

• f' too 



I 



ERIC 



They -should also understand that some people have never had a ' ' 
chance to l^arn how to do a.job, and that other people have, dif- . * " 
ficulty finding, sofnething they can 'ip because of some Kind of % 
* handicap. ' • ' 



APPROXIMATE TIME • " 

Time will vary according to ability level of the students'/ To* 
allo^ for re-inforcement of skills a'nd to devel6p routines in 
• thp cleaning 'skill areas a full school month should be needed, " 
10 to 15 minutes daily, ,^ * 

SUGGESTED GRQUP TNr, ' ■ ' , 

■ I 

\ . ^ 

Most of the instruction can be thrbugh class discussion. 
Individual help. given where needed. ' 

EVALUAtlON SUGGESTIONS • . " ^ 

The eight - item occuj^tion^l ioformation completion test is' 
given both prior to and at the end of- fhis^unit. For non- 
readers, the instructor will have to read. the item-and record 
the. response. Other students are to complete the items 'as 
independently as possible. Staple Iboth tests together^ record 
scores and' place yiem fn each student's folder. Be certain each 
test is .correctly dateri . 



NOTE 



.^**Send home PARENTS QUESTIONAIRE at leak one , week prior to 
target date for LESSON ONE. 
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• lESSOM'ONE 

. OUR FAHILIES' OCCUPATIONS 

GOAL 

; '* - 

t 

Each student .will be able to wfitei ^how.pr tell about an occupiftion 
of a ftmily member* 

\ i_ 



PERFORMANCE OBJECTIVE 

Glv^ accurate Information by their parent(s) 
or guardians ^ind Instructor guidance, the 
students will know the occupation and be able * 
to state the occupatibrj-of thefr parent(s) or 
'guardians upon completjon of this lesson. ^ 



RESCXJRCES REQUIRED . " 

/!• Tw copies per student occupational informatiqn completion 
test ' , , • • : 

2. On- copy per student Parents* Questio/iaire ^ 

3# Film or filmstrip projector ^ 

4; Old magazines 

5* Construction paper 8 l/2". X 11" and 12" X 18" 

6; Chalkboard and ch^lk ' * 

•7; Scissors * * V 

^ 8» Glue • • 

9.' Two 18" pieces yarn^ 

10. Two 12" X 18" Wrdb,oards: 

11. Scraps of material m 

12. Felt pen * 

13. Paper punch 

14. Ditto masters 

» * « 

15. Ditto paper 

16. Any or all of the following films: 

a. What Fathers Do 

b. Mothers 9 What They Db or 

Filmstrips: • » , 

a. Fathers Work 

h. Mothers Woi „ Too » ' V 
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INSTRUCTOR PREP/WU^TION TASRS v i ^ 

1 : . ■ ' • 

Introduce unit. Explain purpose of Parent Qu^stionalre to the 

students* Duplicate Parents Questionaire- and send it ^ome. Dupli- 

cate and administer pre-tes.t fot occupational infoiimation. Collect 

^ tests and saveuntil unit is completed. Preview and select films 

to be used for this lesson.' List occupatioAs coyered in films for 
further reference. 



Commence Lessen one/ one week after. Parent ^Questions ijres are ' 
sefit home# Tabulate occupations as the forms are^eturned on a' 
separate sheet in instructor plan book. . CoHecti resource, materials 

INSTkXTIONAL PROCEDURES 

^ * / 

Advise the students' that they will be making another patchwork 

» . , ^ If 

scrapbook as one of the activi^ties while learning about some 

of the^r parents^ jobs or occupations. Revitsw the construction 

procedures and commence work pr) the scrapbook in the "art -or 

craft class. \ 

Using 'responses to Parents^Questionaire, -<:ompile a list of jobs 
represented.; Read ^hem to the^ class td determine how many stu- 
dents actually know what their parents are employed at or d,oing 
in the world, of work. Check off on the sheet in the plan book 
the positive or recognized responses. 

Introduce fi^lms or filmstrips.* Follow n^gjitial or preview notes. 
View films. Dis'cuss material presented. Compare, occupations 
covered in the fil^n with the occupations of the student^S" 
families. . \ ^ ' 

If Unit lil, The Familial Self has been used, review from the 
• student •s folders, the Studer|t6^ home responsibility tasks or 
jobs# ' • ' ' 

^ List o« the board a summary of the students* family member- 
occupations. < ' ' 
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FJ«ip tl* students find a picturp Wfiich represents the kind of 
work their parents do. . 'Cut tHe picture{s) put and gllie there . • ' 
to a ^heet of construction paper. Write or have the s'tudent write , 
the label ' < ' ' 



My Mother is a 1 o r makes " 

My Father is a T"^ - ' o • makes ^ , 

Check each pag^f or . accuracy . Give heip - where heeded. When 
checked for accuracy^ the stoden^puts the sheets into* their 

• , * * ' « 

»Look in magazines for other kinds of occ<fi)ations - cut out and 
make a class scrap book, to ma,tch family albjjm in Unit III. 
Jhe situdents should be able to mak^ this one with littlt^idance. 
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INTRODiJCTION 



"When we Jijd the lessons about "Familie's" we talked a little a- 
about what the different members of your families did. Most 
of you^kid that your mother or your father worked. How many o'f 
you know exactly what kind of work they do and wh*t they do on 
their job?" Responses will vary. 

"Most of you had a job you did to help your family. Do you 
. rempmbfer what your home jobs wer^?" Check responses. \^ 

In this lesson We. are. going to learn a little^ more aboUt the i^* 
kinds of work the members of your family dot and some jobs other 
people do. Y ' J 

DEVELOPMENTAL ACTIVITIES 



*'A11 of you took home some questions for your family to 

answer aboiit their occupation. Some of you brought them back« 
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As I read to you '.some of the names of jobs, raise your hand if 
it is one your parent(s) do." Read list from plan book sheet. " 
Observe responses and check for accuracy. Do not .correct errors 
at this time. When we firfish this lesson we will have another 
patchworK scrapbook called "V^rk" for our library shelf. WeUl 
m^ke^ the covers for the scrap book during art.'* Review pro- 
cedure. 

Glut- scraps of material to both sides of pre-cyt cardboard. 
Allow for bend r; from left ^dge of front cover. Punch holes for 
yarn ties. 

"^oday we'r^ gcfing to see some films/filmstrip about^the work 
that some mothers-and father^ do. Watch to see^if you think any 
of your mothers or fatherS do'the ?ame kinds of work." 

View and discuss films following manual suggestions or pre-view 
notes. ^ ^ ' ^ 

*U^ere are some old maga-zines. Look to see if you can ffad a • 
picture of something* your father or mother helps make or a job 
they do. Cut it out and past^ it on a sheet of construction 
•paper. Whten^you have the p^per, let me know, then we'll write 
the name of the job below the picture. We will write who does 
the ^ob, also. . When the writing is finished put the papers 
into your folders." 

*'To make our class WORK scr^apbook look through your magazi/)es. 

Find pictures of people -doing other kinds of work. Cut them 

out and glue them on a large sheet of construction paper." 

As each sheet is completed put it in the scrapbook. When 

the project activity time- is over punch hol%s through the pages, • 

lace and tie/with. yarn, and put the book on tfie library shelf. 



SUmARY 



"Let's fiount the number of jobs or occupations pictured in our 
scrapbook about work. , (Number will vary) "Are all J<inds o'f work 
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^ jobs) important?" "(Yes)' "Does everyone work?" (NO) , "Why 
can't some people work?" (Too young,- too old, sick, hurt, • 
handicapped, don't know how.) ' f • ^ 



EVALUATION 



Ask each student to tell one job done by someone-. in their 
family. It can be themselves. Give each student time .to. 
learn to' write or say their paren^'s(s') occupation until they'' 
can give the information to the best of their individual abilitiei* 
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. LESSON TWO 



J 



GOAL 



V 



JOBS IN OUR ROOM 



RESOURCES 



Each student will perform an assigned task i«o maintaining 
.their classroom environmen't commensurate' with their ability. 



PERFORMANCE OBJECTIVE 

* • 

S.iven training, and supervision by the Instructor, 
che students will perform cus^todlal tasks 'In their 
school during the school day, to a degree of pro- 
ficiency commensurate with their individual 
abilities. 



1. Dust cloths 

2. Straw broom 
3« Dust pan 

4. Pail apd^ spongejs ^ ' 

5. Detergent 

6. Chart rack 

1. Oak tag strips 4" X 8" 

8^ Felt pen 

^ Qold, silver and red stars 

10. Oak tag scored card 18" X 24" 



INSTRUCTOR PREPARATIC(h TASKS 
/ 
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Inform principal and custodian of supply needs. Ask principal " 
for permission for the class to be assi'^ned the task of cleaning 
their .room for* oAe school month. If mor« tlian one class could 
be involved 9 contest for the cleanest area might be established 
or - have the custodian give a goi4;star on a score card for a 
Aeat, cleafi room, silver for a moderately clean one, red star 
for a mess. (Most custodians would enjoy cooiDexating in this * 
project.) 
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Make oak tag score card for bulletin board. 



INSTRUCTIONAL PROCEDURES . ' v ^ 

Discuss what is done by the custodians to keep their rooot 
clean, safe and attractive/ Make I Hit of things that m&st be^'^ 
done. Transfer the items on the list to the oak tag strips 
and place them in the chart rack. Assign and clip each student* 5 
name to at least one task. Change the assignment at the end of 
. each week for four weeks. Give individual or group instruction 
for correct cleaning procedure and care of tools and supplies. 
This instruction can be done by the custodians or with their 
assistance if scheduling arrangements can be made. 

Ask the principal, custodian, nurse, .secretary or another 
teacher to rate roo^n appearance during the l,ast ten minutes 
of each day for one school month. . - 

Code the ratings: 

Sold Star = Clean 

* «. • * • 

Silver Star « So-So ^ 
, Red Star =" A mess ' • 

Make score card frojn 18" X 24" Oak tag. Post oi% the bulletin 
boardl / ' ' 



. ROOM SCORE CARD 
Mon. Tues-. ' Wed. Thur's., Fri. 






r ^ 




1 








r 


< 
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INTRODUCTT ON . * * \, 

"In our last lesson we talked and learned about some of the jobs 

members of our families and Qj;her people did. v/ere these jobs 

all important?*' "What kind of jobs are done here at the school?" 
♦ 

Teacher, principal, nurs^ secretary, aides, janitors and cooks. . 
"Are these jobs -important?" "Are there any you could do if - 
you had the chance to learn?" ^ 

pIvELOPMENTAL ACTIVITIES 

t 

"Where do you spend most of your'^chool dSy?" (Rodm) " "Do you ever 
make a me$s?" (Yes) "Do you always clean it up completely?" -f^ ^ 
(No) '"Who does?" (Janitor) "Let's rifeke a list of all the 
things the janitor has to clean in -our room.^' List on board 
the things to be cleaned in a classroom. 
Example: 

Desk tops (check for gum) ,^ Sink, fountain 
Chairs (check for 'gum) ' Doors' and facings - 
Shelves ^ ' ; Floors 

Chalkboard' • ^ Teacher's desk 

Work table \ ' Pencil sharpener, 

Reading area * ^ >y Walls ^ 

"Do you think you could learn how to clean these things the 
correct way?" "Who could R^lp us learn?" "What tools J 
would we need?" Make a list/ 

At this poir)t,«'ask the janitor to show the class the correct way 
to clean the listed areas and how to car^ for the tools. 

When janitor's instruction is complete explain: 

"Each of you will have a job to do for five 'da^s. Your 
name will be clipped to the name of the job. We will 
takre the l&st 10 minutes of each day to clean our room. 
Before we go home we'll ask'^( . ^ ) ro check our room. 
If it is clean, we'll have earned a gold star on the chart, 
^ a silver star for partly clean and a red star if it's a 



mess." Indicate score carcK "Youj jolbs will be in the 
chart rack." Copy list f rom »boaW to oaktag strips. 
Attach names and place in chart. Give individual instruction 
and supervision where needed. C6ntinue this a^ivity for 
four weeks, changing jobs at the end of each week. 



SUjMMARY ' 



J # 



"Are each of your jobs important?" 'lYes) "Is your job finished 
when the area is clean?" (No/ "When is it finished?" When the ' 
tools are put away. ^ * ' 



EVALUATION 



The daily evaluation by the non-instructor person on the score 
card let's each student know \/hether the jobs are completed or 
not. The evaiuator may nhoose to indicate the areas not cleaned 
by writing on the score card. 

In this objective do-not accept approximations. The area' is . either 
cleart or not. 
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LESSON TflREE 
WHERE TO LEARN A JOB 



GOAL 




Each student will know where at least one job can be learned. 



PERFORMANCE OBJE CTIVE 
I = • 

Given instruction the students will know wherfe 
people learn how to do a job upon completion 
of the Ifesson. 

RESOURCES REQUIRED 



1. Responses to Parent Questionaires 

2. Scrapbook about "WORK" 

*i. Seven sheets construction paper 18" X 24' 
4, ' Felt pen 

INSTRUCTOR PREPARATION TASKS , ' 



u Review Parent Questionaires for response to where training for 
occupation wa^. received. Write places on construction paper after 
tabulation. 



Example: 




Army - Navy 
Air Force j 



Union 



Home 



Vocational 
-School 



Post on Bulletin Board 



On The Job 
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INSTRUCTIONAL PRXEDURES 

• ^ I 

• 

m 

Review and discuss occupations of family members. Through 
questions, elicit where the^ family members learned* to qJo 
their jobs. As responses are supplied write the occupation on 
the correct poster on the bulletin board. Other jobs can be 
listed^ This will vary according to student's age and ability. 
Whein^ unit is completed, save posters in a folder libeled 
"Where To,»Learn A Job". 

^ - Review material in each student's folder about occupations. 
Administer unit post-test. Check responses. Record. scores 
of both the unit pre-test and .post-test. Staple tests to- 
gether and place in student's folder. For non-readers the 
instructor will read then record student responses. Have 
student's folder given to each student prior' to lesson. 

INTRODUCTION " . # 

"In our last lesson we learned what to clean in our room, how 
to clean it, and how to take care of the. tools we used. We 
learned to do a job. Where did you learn it?" (At school) 

DEVELOPMENTAL ACTIVITIES 

^ ^ \ 

"Are all jobs learned at school?" (No) "Let's review what " ^ 
you knpw about your parents' jobs?" Each student takes turn 
naming their parents' occupations. Have student or instructor read 
each student I s parent's response to questions three and four 
from the Parent Questionaire. "On the bulletin board. are seven 
posters. At the top it tells where jobs can be learned. When 
it is your turn to tell where your parent(s) learned to do their 
job, I'll write the name of the job ^ the poster you tell me 
it belongs." ^ 

Repeat this activity for each student. "Can you think of other' 
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jobs we could list on the posters?". List ajfiy suggested jobs on the^ 
correct poster*! • Some jobs will be listed on more than one poster. 



SUMMARV 
- — C — 



"Wh^re have you learned to do your jobs?'; (^hool, hom^) "Will 
j.you learn how to do more different kinds of work as you get old- 
^ er?" (Yes) "What are some jobs you would like to do when you 
^ grow up?" (Responses individualized. Some will be unrealistic 
for Special Education students. Some careful guidance may be 
given at this time if the teacher knows the capacity of the 
students. "Where can you learn thesi^ jobs,?'* Check individual - 
responses^for accuracy. 



EVALUATION 

Pass out post-test copy of the_ feight-item occupational infor- 
mation completion t^st. Havfe .the student answer independently, 
or the instructor will have to read and record responses for the 
non-r'eader. / . * x ' ^ 

Record scores to both tests and staple them together. 
"Put both copies of this test into yoi#r folder." 



UNIT ENRICHMENT ACTIVITIES 



1. Ask the custodian to ^how the students Mow to clean the 

. area^^sweep the floors, clean the pencfl sharpener. Ask 
the principal to let the custodian to be the teacher that 
day for this unit. Be careful to ask the custodian what 
period of time would be most convenient*. 

2. After reading the parent responses select one or two and 
have the class invite them to bring their tools and tell 
about t|ieir jobs. 
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3. If none of the parents are available, check to fihd a moon 
lighting fellow teacher or one with experience at another 
occupation/ Invite them. . * 

SUPPLIMENTARY RESOURCES FOR THE TEACHER 

1. Central Maricopa Careers Projecrt Resource Manual - Volumn 

2. Dictionary of Occupation Titles, available any public 
library. 
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Name 



/ 



1. My mother works at 



3. *She 



4. He 



5. My work at home is 



b. My, work at school is 



7. My tavorite job is 



8. I don't like to 



* Pre- test' _ 
Post-Vest 
Date 



— r 



^2. My father works at ^ ^ p 



T 



X 



\ ■ 

at* her work. 



{ 

at his work. 



-f 
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PARENT ^% QUESTIOfjAIRE 



Dear Parents: 



help:: We are studying the'woAld of Work*, Wc-will attempt to find the 
answer to somo of theoo i|ue*nl^i 

1 . • Why work? 

2* Who works? ; * ' - ^ • 

3. What, is work? 

4. Are ail jobs important? 
^. What work can I do now? 

6/ What are some new kinds of worK that I ccru locirn to do now? 

7. How are some things I learn in school now going to help me 
^get' a job when I grow up? ^ ^ 

8. Where did my parent(s) learn their jobs? 

9. What kinds of work do they do? 
• • * 

If you woul<3 fill out this form it will help us find the answer to 
these questions. 



1. 



2. 



3. Mother learned to do her work 



Mother' -o occupation. 
Father's occupation* 



4. Father learned to do his work ^ 
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5. My every day' work at-home is 

■ / 



^ 6. Other work I do some limbs is 



7. At home 1 woul'd iike to help 



8. My<. parents would like me to do a better job of 



Thank you for helping us, 
Sioceroly, 



Teacher's Name 



Cld<>s 



Student *s Name 
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" ' ^ * ^NIT VI 

- ■ SELF-AWARENESS 

CUmiNATION 

UNIT 'GOAL ♦ 

Each studen^will present the results of their activities in the self 
awareness units to interested adults in a structured, setting^" 

1^ ; . 

IIMTT ORTPrTTVPR 

J. Given ijiiterlals. supplies and Instruction by the 

• JoJ'l'Si J^"**;"^! "^^^ P'^P'^* refreshes 
for a Parent Tea during the school day. 

^' 5Il*?.!:irJfJ5 f - •'^^^^^t^" in developing 
nSeSrjr Self -Awareness units, the studeifts will 
fS?S l^nowl^dges and materials to 

or guardians upon completion of the 
• five proceeding units at a Parent TeaT . • 

GENERAL COMMENTS 

' PURPOSE ' * 

This unit was developed to serve as a* summarization, an evalu- 
ation and a dissemination activity. 

The unit -has been designed so that each student has the op- 
portunity to exhibit skills in each*domain; cognitive, affect- 
ive,^and psycho-motor. 

The explanation of the career units should be given by the 
teacher and students together, depending upon age* and ability*^ 
At the time of the program-social, parents should be thanked by 
^ a member of the class for their help. 

r 

APPROXIMATE TIME 

First invitations should be sent home one week prior to day of 
pTesentation. Three to five days at 10 minutes pefr day should 
allow enough time for review of. materials. The actual cooking 
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will take approximately two hours. The presentation of materi 
als from 15 to 25 minutes. Care should be -taken that this pre 
sentation is done by the students as much as/possible. 

0 

t 

SUGGESTED GROUPING 

% » 

>i ^ ' ' 

This unit will requ-ire both individual and group, in«truction, 

guidance and sapervision. " « 

Each student should have a* job to, do regardless of age pr ' 
ability. • • • •* ' • 

EVALUATION SUGGESTION S ^ ' - 

— ^ . , 

The next class meeting after the presentation of culmination 
activi-ties^give each student the Yes-No self- evaluation form. 
Have .them answer independently if po.ssible. -The instructor •* 
will have to read and /nark answers for the non-readers. 

If the majority of the answers are positive, then it can be 
assumed that the *goals of the project were met/ 
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LESSON ONE 



YOU ARE INVITED ' 



GOAL 



Each student wi^l participate in the planning, preparation and 
serving at a open house program to a level of competency 'corp- 
•mei^surate with their mental *age and 'ability, ' ■ 



PERFORMANCE CBJECTI /E ' 

Given materials, supplies and Instructfon by tbe 
teacher, -the students will prepare rerre^hrnfints 
for a Parent Tea during the school day. 



RESOURCES REQUIRED 



i 



. I. Duplicated invitations 

' 2. Crayons 

3. Pencils ^ 

4. Simple cookie receipe . 

5. Simple punch receipe 

6. Grocery supplies needed^ for receipes. ^ 

7. Paper cups and napkins. 



> . 



INSTRUCTIONAL PREPARATION TASKS 

■ ' ■ . ' ' ' • / 

Check with principal as to possible date and time for present- 
ation. Any day during the -last two weeks in April or the first 
two weeks- in May will allow time for completion of units. 

Check for conflicts with other activities or meetings. 

Duplicate invitations to parents, ^ 

Send .special ^invitations to the administration, custodian or 
any others who assisted with units# « 

Make purchase of materials for refreshments, ' . ^ 
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INSTRUCTIONAL PROCEDURES . ' • ' ■ 

. . . . ' ' 

. Ask students to te41 ways of showing or telling the'ir parents 
^ ^bout what they have learned in the les«pns about themselves, 
through discussion set-up plans lor the open house presentation 
and' the enjoyment of preparing and -serving refreshments to th.eir 



•1 

guests. Plan type and quantity of refreshments. Set day and 
"time. Give each student a copy of thg duplical-ed invitations. 
Instruct them to^fold them in half and draw and color a flower 
^ on .the front. ' « ^ 

Send invitations home one week prior to the open house date. 

/ ' • • . 

Prepare r#freshment% as close to the ^day as possible. 

« 

INTRCDXTION ^ * . ; ' 

"We haVe studied five units of lessons .about ^ourselves, our 
families, our fr^iends,. %ome g^od ways of acting, our^ feelings, 
yar jobs and tire jobs our faidilies do. flow can we tell and 
show^them what you have don# and learned?" Elicit - "Ask (* 

them to come to ouf room to let us show them." ^ 

( 

"Could we make it a fun or party timt, t6o?" Elicit - "Yes,' 
by having- treats (ponch and copies)." 

DEVELOPMENTAL ACTIVITIES 



( 



"For our lesson today", let's set a\day and time for our open 
house. We'll make the invitations and take them home. V^e 
should plaq^rfiat we need for refreshments and set the day to 
fix them. 

Check calender for clear date. Write day and ti^ne on board. 
^ Pass out duplicatect invitations. "Each of ^ou have an invitation 
Copy in the' day and time and write our class n^me on the bottom 
line. When you've finished, fold the invitation in half and ' 
draw a flower on the front." Give individual help as needed. 

( 
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"i/hat kind of refreshments could we have?'* , (Punch and cookies) 
"What do we need to- fix the punch and cookies?" Make a list on 
the board. Secure supplies from parent donations, petty cash 
fund or class treasury* ^ > 1 

Aj;tual preparation should be no sooner than the day preceding the 
open house. Give each student the opportunity to take part in 
each step of the preparation. 



SUMMARY 



J" "Today we've planned a program and\^arty> You've written the 

invitations*. Take them home to your families." 

% V . / 

"Next week we'll make the punch and co^^<^es and decorate the 
7 serving table. Each of you will serve pne guest. ;^e'll 

practice serving while the others are taking their^^jtyxn making 
'^fie punch and*cookies. , , 

, EVALUATION * . ^ >r 

Evalifttion for this lesson will have to be deferred until the 
lesson is completed. At that time dL^cuss and»review planning 
procedures, preparation tasks and how well they were done. 
The real evaluation is performance basgd and tdkes place during 
^ the open house presentation*. ^ f 
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LESSON TWO 



THIS IS ME 



GOAL 



r 



Each student will present the materials developed during this 
, project to their families and friends, using met'hods commen- 
. surate with their mental age and^ability. 



PERFORMANCE OBJECTIVE 



Given materials 'and activities used 1n developing- 
the Career Self-Awareness units, the students will 
present the acquired knowledges and material* to 
their parent(sj or guJ^dians-upon completion of the 
five preceeding unfts*at a Parent Tea. 



RESOURCES' REQUIR ED • . ' * / , 

1. All materials, evaluations, pictures- and records from 
each student's SelfrAwareness folder. * 

,2. All posters developed during Self-Awareness project. 

I \* Ljst of films and "films trips used during project 

. ^ 4. Scrapboolcs gfroduced during project 

^ 5. Thumb tacks ^ ' 

6. Masking tape 
^ Tv^S'friiight pins 

^ . 8. Felt* pens - * 

9. Large construction pa|:)er 

10. Chalkboard and chalk • * ' 

I NSTRUCTOR PREPARATION TASKS 

r , • 

' Check material in individual folders for completeness. 

Orgarfize and label bulletin boards according to unit materials, 
Pin, tack or tape pdsters in selected areas. 
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Gi/3 students time and assistance in reviewing material in 
folders • 

Select one or two students to present their puppet dramatiza- 
' ticns. 

Place all of each^ student's individual materials in a new folder 
and label "'"^der "This Is Me" 

\ 

i:!STnUCTIOMAL PROCEDURES 



Explain to the students^ the final lesson for the units about 
themselves, is a review of all the materials they have made 
or wjritteA for each unit. 

When the review is finished each student will have^the oppdrtun- 
ity to show their work and tell their parents about what they 
have learned. 

Pass out to each student all their individual materials. Checli^ ^ 
to be certain tjie students rememl^er the purpose of the material 
and what they used it for. 

INTRODUCTION ' , " - ' * , 

^ " are starting our last lesson for nowi about ourselves. 
In the lesson yesterday we made plans to invite your parents? 
friends and people vyho have helped us to an open class program. 
rfJe made plans to serve refreshments, also." 

DEVELOPMENTAL ACTIVITIES ^ 

"For our lesson, today let's start preparing the program and 
materials we want to show our guests." 

"Get your individual foldiers and put them on your desks. You, 
may look through^ them while I check with each of you to s^e if 
you i:emember what we learned from each unit." 
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Teacher selects material at rartdom from each folder and questions 
the student as to their meaning. 

Example: 

"What were we talking about when we wrote on this tree*" 

« 

"What did we learn from the happy-sad faces?" 

"What is Golden Book about?" 

V/hen the folder review is finished, indicate unit -areas on the 
bulletin board. 

, * , : 

Ask the students to explain each posted as it is put into posi- 
tion on the bulletin board. 

"Let*$ make a list for the program on the board." 
Include: 

a. Physical growth charts and pictures 

b. Soccer J<ick and Basketball Toss records 

c. Family-class album 

d. MY GOLDEN BOOK 

e. WORK ?crapbbok j 

f. ^Life-size drawings of self. 

Leave list on board. 

Prepare cookies and punch - Lesson One. ' 

Have students remind parents ^^f time and day for open class. 



SUMMARY 
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"Let*s set up room for our program now,* since tonight is ^ 
the time for open class." 

Assign at least one student to each- task. Example: 

a. Pour punch : 

b. Serve cookies 

c. Explain bulletin bo4rds 

d. Give puppet dramatization 
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, e. Give each student the opportunity to tell or show 

one thing they've made or leained. (Each /individual' 
comment should emphasize or include the statement 
, "I am someone special. ?^o #ther person is like me.") 

" f. Thank parents and others for their help. 

EVALUATION 

Durittg the preparation and presentation of materials for the opc-u 
class activity, the instructor should be. alert^to each student's 
comments concerning themselves, if the instruction has been* 
attitudinally effective, the student's comments with regard to 
themselves will reflect positive self-attitudes. 

The next class meeting after the open clask activity, give e.ioli 
student the Yes - No evaluation form. Have them answer inde- 
pendently if possible. The " instructor will have to read the 

y 

items and record student responses for the non-reader. 

Review responses through class discussion. 
Send all students materials home. 
Keep scrapbooks for library use. 
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DEAIK PARENTS: 

You are invited to our "Career's" Open Class. 
We will show you our worl^. 

We will serve refreshments. Please come to Room^ 
at P.M. on . 

Date 



* (Mrs.) (Miss) (Mr.) Class 
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NAME 

Put ^ ^ Y for YES: 
Put a , N for NO: 



Otir room wa% clean and attractive for our guests. 
We saw th%t our guests were seated. 



We were quiet while others were talking,^ 



We served" our guests first. 

We walked and used soft voices in the classroom. 

We could tell our parents what our folders were about. 
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